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f:coded observatiops. Finally,/afgﬁr weighing the cc sts'a

Abstract
\ a - ' .un

- »
AN . - -
~

4An undéﬁstanéing\pf how. children interact with reading material in:

€ . . : Lt ’
educatgonal settingé‘la\crdcial to an understanding of o
v < al * L2
" ]
failures at teaching children to become skilled readers.

/
! /

first stepljn attaining this knowledge is tne collection

. > , . | .
obtained by the ;ySteqatlc observation, descrintlon, and)coding of reading

, .
r successes and

| A possible
&’
Ioﬁ a corpus

- / * .
activities in a sample of classroomsl in the present reLort we relate

! /s,

the develogment of a plan for collect:ng spcn a corpys,
/

tem for codnng oﬁzfrvat|0n, procedures for sampl:ng clas

for lndexlng and accessing the corpus; 'Speclal emphasis

’

development of/the observational systam

-

/<Thls system ig

provnde a unjfied, :nformatnoh-rrch dcscrlption of clas

M

activities and the reading materials jnvolved.

] "
/

/

intended to

A} .
room reading
h )

o

analysns of the changes in readlng aﬁtnvntles and readlwg materma\s whlch

We havé made a preliminary

might be expected to occur betWegn’thelower (K-3) and middle (4-8) grades,

and ‘considered the feaS|b|I|ty/6f/detect|ng such changes

. . i

-

collecting .a representative ?orpus, we concluded tnat cufrent’ needs, both /

theoretical and applied, mlght he ;better served by small

/ ! ~
'
¢

on SpeCnfnc questlons

in a corpus of

a«

nd'beneflts of

~

)

studies focused

l

Pl



. P 4 / - - Sampling Texts and Tasks
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’_ . — // , . \\ . . | .
From~Lt§ C°nceptf°n,'the Cénter for the Study\of Reading hés been ¥

[

charged with spearhéadtng a broadly based, multlfaCeted attack on the

S problem of the development-of skilled read’ag. One aspect of this man-

"¢ date was 'to develop a plan for sampling the.written dlscourse which

) chlldren experience in the early and middle grades together with the

? .

different typei/of tasks associated with the dlscoursé. ln this report,
. . we outlipe the development of an observational system which was deslgned

3 for the colléctlon of such'a sample. We WIsh-to stress at the outset
-that our major responsibility wes the: development and evaluation of a ‘ -
b .Eﬂgg.for sdmpllng texts and" tasks. \lhus, the observatlonal system des-

l Y. crlbed ln thls report,is not a fully developed lnstrument. We have, . _: (
however, llsted changes and modlflca!bons which would be requlred

a .-

before lmplementatlon We discuss how the sample might be collected

Vcomplled and analyzéd In order to d;tect changes ln texts and tasks , th*g
R }”g
betweéen the early and middie grades FlnaPlya we conslder alternatives ,

to/our observational system and. conclude that reading research would |~

be better served by small studies focused on particular questlons than ; Lo

i bY an omnibus sample of texts and tasks. )\ e ' l, dESRA

«
[

We began with the intention of developlng both obServatlonél and

U . »
h . . .

e
survey methods of sampllng texts and tasks. However, as' we came to a

necessary and the diversity of texts and tasks to ‘be found ln ﬁhe sc.

Jbuld Make the use of survey methods lmpractlcal. Ne have theréfore ’

, 7. -
COhcentrated most of our efforts on the development and tes lng of \g
fr

4
i
! V4

’ . observatlonal system. ln this paper we recount this devélapie

s

-

|
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‘ schools in g.ades 310 9 in crder to deveiop a viord frpquevcy Eagnt and

" N " L -~
[ DR

N . o
N ~ ' .
, i \ i . S . ,
' . o
N ~ 7 .
v .

an initial search of exnstlng llteratureo through two maJor stages of

pilot tes bing and revision of the obse/vation form, to the current form, ,
pd

. N '
The current form is described in some detail.

-

This form todes observa-

LI , . T‘ -
by the seleqﬁion QF an item from a list of perpissible entrjes (gr ‘

/ . -

(e.g. Actor, Does, Type of Material), Examples,are given

!

rm, some sample observations are presented, and ‘

3 ? > N i

: I ' o
techniques for the onalysis of observational data are discussed. The

N ?

collection of a;}arge'data se is'cobsidered, together with an exami-

nation of thz uses which it mfgh serve. .Fﬁgélly, modi fications. of and N

hY - . ‘ '
alternatives to the observation system are examined. .

-

th man (!9?1; écmp:ied 8 1gfge Sampie oF fhe read{rg muter\\l used in

_a cltation base for The American Heritage Scho of—DFETrqgggz¢

~ —

hflre was deVeloped‘nrOJnd 22 categortes (fichpn nonfietion. and refe~

-~

A question=,

L]

!
rences), a magaz;ne catgoory, a religion category, Jnd seventeen content

érea categories (e.o;,_soctal studies, social studies éupp}émentarV3

Ahop). A questionn

g asked the respéndeﬁt to list the “text-oooks,

Indlvudual study aﬁd practsce materaals, library bcoks, an othen reqd!ng
. - S

métter R;\f commonly used in your grades 3\:hrough 9” (p

IV) .This

Fs

(WP
\
o

\3. {I N ) o
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.
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questionhaire-was mailed to the hjghest administrative offlicer in each.of.

LY

the quest|onna|re at his or her d|scret|on. The»guest[onnaire responses -

.

‘

" netted a total of 6,162 different ‘titles. Of these, "the mosi frequent]y

A
-

cited texts in each category were seLected by a complex set of rules and
-

constratnts, yteld«ng & total of 998 texts from which 500 "'word samples
B ol :

L

were drawn for the word frequency count.
. .

The Carroll et al salee does not satlsfy all of our requlrements

4 [y

First of alls, the sample is by now\someuhat dated, since the survey on ‘
whlch_it was baseirwas conducted in 1969 .The'main drawback\ hoWevers
’ * *
s that.it contains no information about how the texts were, usedi whereas
N, )

we are interested in samp]ung texts together with the aqj;vntles and\

4. .

contexts,ln wh|ch they RAre used Furthermore, by prescr|b|ng the Ilst 3?

categorles and by llmxtcng consuderatnon to pugwnshed materials which

. [t \

could beﬂ;dentnfled by title, these investigators restricted the types "\

S of readjng*material which are.included in their sample.
W LI < - : &
, Thz/second samgle we examined was colPected by HanSon and Hesse (1974),

o
' .
A -

Toped procedures for uSe on a School system level. Using a ”brain-

4

who dev

1
j stormingh technlque approxnmately,}O people produced a list of over 200

B

-disérete oypes of avanlablé\readlng materla]s These types were classufned

ALY // r
|nto 60 categorles (e. g. road ‘maps, magaznnes, Sc|en§e textbooks) in 10
N ~

‘

domains (e g. le’sure tume, textbooks) An’ index of socletal expectat{ons@
. 4'

. 7
of wbléh categonies and domains of ﬁaterlal are approprlate at each grade
/ . » -
leVel as determnned by the materlals to whldh students—were _exposed, was

—
' .’K- .} J

- détermfned by questlonnaqre»data from 60 teachers and central offlce

t
. -

220 School districts who could delegate responsibility for filling odt ' .

S

L
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Sampllng_Texgs.and Tasks
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-

| A
« 4-7, 7-l0- and 1012, The corpus of readnng materlals)was selected by

o applvung decisjion rules w:thln categornes and domains For example, for

- ¢ g 7

s~ reference bopks the seléction method was: ;'*\ ' P o,
*' . A ] .

: reference books (except dictionary or .encyclopedia ) which an
\ .«  eléementary school,’a middle school, and a high school each -
' .should have.. Randomly select two 'pages from.each identified
\ ‘Ak book . Select the begnnnlng of a topic closest to the page

. .‘1 randomly ldentlfled and xerox that page. (p 28)

v

» .

K /Again, no information about the contexts in which the materials occurred
N . - t

. . et . . . . - ’
: . = or about how they were used was obtained

.
[y ’

»
» N . . e

- N + The flnal sample wh|ch came to our attentlon was that belng con-

-

v L

I. p ducted by the Educatlonal Products Informatldn }xchange (EPIE). EPIE

.

has |nst|tuted a hatlonal studyJ?h the nature and quallty of lnstructlonal

' maternals!’ﬂThey .are compnllng and dlsseminatlng information about the.
a . N .

' classroom use and teacher evaluatnon of 1nstruct|onal materrals, equip-

P | e 9 N .
« . |

. ment, and systems with thé exbressed purpose of ardlng schools” make

Ny - Pl

decisions about the purchase of such materlals. Although most of the data

~

y ted-in l§"c4assrooms. LIStS of the most frequently~used titles have

.

been complled Once agaln,.a detalled accoqnt~qf the actlv:tleslln which -

. l | P
. these materlals were employed‘ls absent. o ) ) o s
4 l— ! ) We next turned ou attention ta the readlng activity lnterature.

- After consulting w:t a numberof people*;n ia’ numbe #* of areas of readrng

) 1 - ol

research and instru tion, welnstlgetad~inriRlC (Educatronal Resources

lnformatlon Clearlnghouse) computer1zed lnterature search Ihls search
. . 3 ,l‘ . e .

Sl
d B
)
..
.

«

Ask Mrs, Beckwlthé(lMC Coordlnator) to name five essential ot

P has beén gathered by survey, observatlons and interviews have beéh collec~ -

£ administrators. Categornes and domatns were assigned to‘three grade .ranges:

v
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tyrned up about T50 ¢itations of ;= %71 articles,

3nd Other ddcuments.

- 4 -

. Articles and books which address themselves diregtly to the subject [

¥

of reading ‘tasks or activities seem to fall roughly into four categories.

. .

The first cétegory mig%t be described as ""'reading activities to motivate

thé.gtudent.“ An example of this type of work is Reading,Activitieé'in

- 3 2

the Content Arcas {(Piercey, 1976). Fiercey includes qhap;efs-for mos t

subject matter areas (mathematics, history, shop, etc) and describes

games and- agtivities such as crossword puzzles and team quiz games to

books, ¥echnical reports,

I3

_\familiariic students with ‘th: vocebulary of a content area. Although ~ « /f”

- readiness, decoding,:and éomprehension.

books in this-category discuss a wide variety of reading _tasks,, they make
. L] b . - .

no attcmpt at a comprehenQIve or syst°mat|c coverage of the possnbie range .

e -

of rcadlng tasks in which students might engage.

' - @

N

-+

Artncles in the second~category, though not. truly systematic, do make

an attemp; to be more ecmprehensnve~sn theﬁr discussion of reading. These
- d\ -~
articles dezcribe broad categeries of read;ng skills such as readlng

1 S

ommer (1971), in an article

o

on rapid rcading, provides a typical -instance of this category. He lists

\
onwenteticn, selectlon, ciaraflcatlon, arrangment, review, and study

-

-as the dempoaents o£ raphd re&dlnq. Even thou

gh éhese components are dJs-

i

f

- ——

i

, i cussed at length, they are not de?nned i a way as to be observable

0
% ; - ': ]
' ] : in ehd‘&jassroom. Similarly,yit is questionable whethar any %@pirlcal . ﬂ

| , p . . ] ) N 'i . {
P > support could be obtained for the existence of the hypotheticél,components*
. ) v ‘ ;

- . advanced in these papers as distinct reading skills, ’ ; oo~
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The third category ofl articles includes those which describe

taxonomies of reading actlbltles or skills. One classificatign that

" has received considerable atté‘tcon is Barrett s taxonomy (Smith 8

!

Barpett, 1974), Barrett lnsts four main categornes of reading. com=

o l
. prehension: (1) Lrteral recognition or recall (2) inference, (3) g

-

l
|

Evaluatnon and ‘(4) Appreciation. Each of,these areas is further di=

- -

vided into four to eight sub-categornes aqd examples of each sub-

category are gaVen. Although the taxonomy‘seems to cover a broad . ‘

| SH o be.

range of readnng tasks, Barrett states that it is not intended/to be.
a. oo ) . o J .
exhaustive. The fntention of these taxofiomies is to describe what
' ¢ © A 1 ¢ '

( 5 . -

the author feels should be a part of a readﬁng .program. We fear that

many aétlvltles that are a part of r,eadlng prq’s are. neglected.

Pl

The fourth category of artlcles conslder specific readlng tasks

that are observed ln.the classroom. Howeven each article tends to

-, a Al

focus on a small set of activities related to some snngle obJectlve

For example, Gerhard (1975) believes that “grouping of ideas' is a

necessary component of comprehenslon. To thls end he lists categorizing

»" l . ~ o

skills, translating categories into paragraphs, orqanizing jtems: Wlth-

tn paragraphs and other similar skllls which are intendéd’ to teach .

student? how to group ideas and'thereby lmprove comprehenslon it is

not clear that the functlons llsted in these afticlesigre discrete, g

observable tasks, but, ln any case, they do not begln to exhaust the

o

range of reading tasks whlch occur ln classrooms

E5 "~y

‘We also examined several teacher s guldes and\content texts In

order to learn the sorts of activities designe? fog use with thosef

N >
- . -

? ’ ‘ ¥,
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8

»
o

<

texts./ We determined that,although these sources reveal what,

~
.

© . , ¢
according to the text authors, teacherg should do,
’ . - 3

they dd not tell

whatéteachers do do.

Certalnly the experlence judgement, and crea- .

H ;v

tivity of the individual teacher

the number and nature of the students

3

“and the phy5|cal ahd temporal constralnts of the classroom and school’

PO . .. . o

year play a more crucial role in determlnlng the activities wh{éh

4

.
1)

. [ 4 -~
- . . ’. \ . ‘e .
occur in & particular classroom than the presumptions in teachers -
. . .' ’ v, -

~—

. 1 -

guides.

In summary, we found that the reséarch and practical llterature on

x - »/ [N

reading activities presented what researchers and’ programs authors -

» think should be dsed by teachers in classrooms or what they observed

about a narrow-range of activities, mot a well-documented and broadly-

. v . . . ‘

based des¢ription of reading activities that actually do octcur ina
) PN \_ S .. -~ . ., ¢

range ‘of classrooms, kindergarten through eighth'grade. , e

Our search ﬁid} however,

.

turn up ﬁwo:prejectsgwhicn are directly

relevant to our the Educational Testinngervice survey'of

.

york:,
compensatory reading programs (Rubln, Trelsman, Wllden, & Yates,it973)

and the Reading and Mathematncs Observatlon System (RAMQS) developed

A '

by ¢alfee and his’ col leagues, (Cal fee &‘HooYer,-1974, ISJS) A~

-
d{scussion of RAMOS will be-deferrad until our observation system

has been presented, so that’ the twd can be compared and contrasted .

"We wslT dISCUSS Rubin et al here. . ‘ B
- 5 v ~ '
The first phase of the Compensatory Readrng Study conslsted of
. (3 Q Y . ’ ’
a- questlonnalre syrvey of a sample of 73] schools ln the United States,
. ] R ) :
' X LA ’
. e ’ ’ . ". -~ = -"
— ] N IZL’ . ‘ .
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¢ .

The focus of the study was compensatory readiné programs in gra?es 2,

L, and 6, where compensatory reading was defined as “any read: in-
g

*

struction provnded to the students because they are readnng beﬁow

! <

thelr grade level” (p. 2). The prnncnpals of each part|c1patwpg
E P

. scheol (585 responded at least g;rtieJIy) were ‘left to decide if any

of the reading insgguction in his/her school met this definitidh.
. \)

Each school in the sample recenved ‘three types of<ukft|onna|res

{ .
a School Prlnc1pal Questlonnalré Wthh pertanned to the school as a

whqle, and a - Teacher Characteristics Questionnaire and.Class and

Program Characteristics Questionnaire for each cla"sroom.

Y
»

‘The Class and Program Questhpnalre is of pértncu%aw lnterest to
ad

us.” It included ‘questions about the duration and frequency of periods’
. t . ’ -

of formal, reading instruction; about the size and makeup-of. groups of

students for instruction, and.about the ‘goals and success of in-"'

- ! L

§tructfon. Sevefal quegtions addressed the reading;ﬁgtecials used in '

.
Y n
.

elass, includin§ the ratad Ttequeney’of use of different types of

materials (e.q", textboéks\othergthan_basa] readeps; newshapens,
A}

‘ magaznnes, and other pernodocals, games, puzzles, -and toys), anqtthe
~ < ¢ .
publisher and tntle of the readin g programs,Lsed\ as wel! as the ex-
“tent of ‘their use.l The teachers We:e asked to note the smportance

‘ e | g

" of and amoUnt of tlme .speat in dtfferent teadlng activities. The
~ £ '

s
value of the information qathered is s mxuﬁat Jnmlted however, be~

" cause. 1) only reading series were ndentnfled°by title; otheT

materials could not‘be 'dentnfned and obtanned for further- analys;

~
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wes no attempt at- |ntegrat|ng the |nformax|on _about materlals with

}
\ .
. .
\
- - \
. \
“‘
\
<
~ 4 N : ¥ ° \‘ ’
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\ < N Sampling Texts and Tasks
F 4 . < N .
Co 107 L.
« T . ' A
- . ¥ . Y . ’ RN
motor abilities related t“eadnhg, increasing attentjon span, de-
v L . N (" e
3 N -~ - v - - " - ‘ ~< =
y velopingTvisual disgriminatDon) were closer to instructional objecr
o ' ssre 7
tives than to the descrnptnons of actual classroom events, there

-

. « the |nformat|on abodtxactnvnt:es

“ |

|
o . \q .
- . ) . "\
. . i :'-.. )
. ’ Development ‘of thé Observation-System .

.
e

~
L)

Our perception &f our task and our examination of the existing

. . N Y .’ ’ i ‘
literature convinced us that the devglopment of new procedures fér' \
the samplfhg‘of tasks apd texts was-required. As we began to con-
. y ° “.
stder the job confronting us, we made twp decisions which directed thé

.
e
.
-
®

course-of our work dufing the sgbsequent months:
P 5

That we(propose a single,'}nteéiated sample of, texts and tasks.g‘
\ 2. That we w;uld focus exclusnvely on- regdnhg in school\ in ’ |
) - the, grades K-8. . R .
‘ The Firstof these decnsuons reflects thé belnef that [ meanlngfﬁl ) '
ana[ysns of’tggts and tasks is impossible if each |s treated as if it -
were unrelated to‘the other

2

The second nef}ects a desnre~to carve
out a manageable, f|n|te prQ%Iem

.
P

N

’
o
.
v

As we began to d|$cuss, with colleagues and-teachers, the de-

.
’\"‘) :
»
.- -
¥

velopment of procedures for samplnng tasks and texts, we found ours ¢
~selves hampered |n our thsnknng and aur attempts to communncate wrth

'
pthers by confusnon over the express:on ”readlngff/Ek "

. - i : -
LY A common..
Interpretatnon of ”reading~¢ask5ﬁ“ Wthh we soon rejected, is reading -
-tasks as reading skulls and/or instructiona} objectives. Some other
. . .y » o\
- - ' , ‘1 ‘.
” : _“

-t
N

o vrt
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- - v ' o Sampling Texts and Tasks
* " . . ‘ ) K
- [ ] L’ . " " .]' f(.
possible,jntefpretétgons, with examﬁies,:are: 4 '
A. Teacher's Phrpose . o~ Fo ¥ t.
. . N & S . “\- .
. ‘1. Teach’ geography - A ) ) ) C F
" 2. Teach reading" (decodlng, literal comprehbhsion, etc ) ; S
3. Keep .children busy and out of his or her hair. .
B. Activisjes Planned (Intended) by Teacher S
2 : \%', L )
) 1. Chlldren wLJI do workbook exercise matchxng countries
A with their principal exports. b
2. Children wil read’ stories aloud to class. 5 .
3. Children well read or T ok thnbugh magaznnes and comic ) ,
% bOOkS' t v """’fnr T ‘3% .
i C. Teacher's Instructions to. Initiate ACtiVigy )
co 1. ”Take out your socngﬁffﬁﬁglgs workbook and do _pages
o . h5Ing v or ""For-tomorrow, Lid like you to do pages hs-48 . -+ - .,
.o in your social studies: workhook_” e = .

N

. 2,

2. “OK BOW we reag§?;g -to al] take turns readlng out lgud
R from our purple storybook. Tracy, why don't you 'go

* first and>Mread the one *,.."
- . -
. 3. « "Youlve been such « good studengs this morning, that we'll |
€;1ﬁe .oN just ‘take 20 minutes out’ to- look at magazines." , |
i%é_ S, Ch|ld's Perceptlon of Instruction, Actlvltles, and Purposes
"
n (whitch may or///; not match A, B and C) : ' .. .
: . ‘ ‘ !
L. E What the Stud‘ent Does : -
g A » ‘ 3
Y §
T, (whlch wnll be jointly determined by D and by what the student
U * “ wants to do, varlously welghted) . . ,
e 1. Studenmﬂgoes the workbook exercise - | ’ )
L R 2. Student reads aloud or listens: T
) <o e 3. Stident looks at migazines. . <
\-4 [ ] - -;,Ln v . i [y — ~—
R S Defatled‘Séquence aof a Chtld‘s Behavior . - '
S : "’ .
e PS5 o Y, suddent reads the workbook instructions, reads “the first :
I €Xercise but is unablé to determine how to ansiwer the A
B o questlon, goes back to the instracgﬁonsﬁﬂﬂd “rereads, them ... - .
o s T DT o s .§§;f@"-'
e - - = K S N £
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h ]
<o~ :
Student reads story aloud until he or she comes to a
word which 'he or she doesn't know, pauses, attempts to
sound out the word, ... .
Student leafs tirough Newsweek, stops to ‘examine a
picture of a foreign diplomat , beglns to read the

picture captlon, ...'J . . ‘

A LS
We decided that our prlmary responsnbllrty was to develop and evaluate

‘methods for obserVIng and recarding l) the types of actnvntles (E

_above) in yhlch children participate in lessons deS|gned to teach
reading sEills, in‘gthe 'lessoﬁ% which involve or are'dlrectly re-
~ latedxgb teach readingfskills, in other lessons which invalve or are
directly related to’readinp, i; recreational~reading, and in reading

1 fosﬁhnformatlon, fdr example, read|ng about upcomlng school events,

together with 2) the read|ng materlals whlch are employed in these

'

activities. .(We declded-at the outset to ignore disruptive behavior

and activities unrelated to reading.) Our goal was to character&ze
. .
those classroom actlvltnes in which chlldren are on task and actually,

s -

engaged in reading or in.activities that lead into or llow reading.

el *

As a result of conversations with teachers and with™the Reading

~
]

Center staff, we abandoned the use of the word task in.favor of ‘the

2 . o v

word.activitz The phrase readlng actnvnty seems to capture the sense

of readlng task upon which we had Settled and .to avqid some of the
ambiguity of the term task. For s|mr+ar—reasens the phrase readln
(\‘_ —l—g

_materlals replaced the word texts in put descriptive vocabulary
To begin to assess the nature and range of reading actnvntles o-

and materlals.whlch such a sample would be likely to uncover, we asked
. . ¢

M
J
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.(, \ . _ . , | i
. Lt . __ JSampling xt5¢and)Tasks
— * . i - ' ) N
) < /‘3]3 ~

atgroup‘of teachers to list the activit?es and materials which their

s~/

students had used )p\\}ass the prevnous day As part of a presen-‘ B

PR RN

tatwon for an lnServnce day at the Washnngton School in Champaign, f

lllinons we grouped the teachers by grade Jevel and had each group b

generate a list of, activities and materials. Examnnatlon of/these . i

-

lists convinced us‘that we could lndeed expect to observe a bFoad_g
VAR ) L *

AR
A .

v

N range of activities_in'the classrooms we visited.

pilotnng, revision, and reflnement of an observatnon prOCedure. Ou

/ f

{ 5 " first round of observation grew out of .the Inservace day at Washnnbt

%ﬁhgol Dunrng‘the’?nrst two weeks of October fqur observers spent

. b S &

a tota] of abbut 30 helrs in Washnngton School, wrntnng prose

< ~

.

- descrlptnons of the.reading activities and maternals they observed. o

‘i\ An exampleﬁpf thes:/obée:vatnons is shown in Appendlx A, These

" i

* observations serv

as an initial data base which we examnhed in < .
- R
our notion of reading activities. The need for a more \

order to refi

«,\

method of recording observatnons was evident and bécame

" our ma dr "‘goal. One of' the standards against which any proposed

P el &
. ‘

ob erva;non system was tested was that it be ab}e to handle’the o -ff
? - actlv:tnes descnnbed in th:s inftial set of observatnons.
\i'“ .// J The f:rst major step in the developmegg?pf the current‘*brm was
ieﬂfu . . the dec1s|on to code an activnty by. 355'91:28.3 %peciflc va]ue to each
:‘C. . :;‘: . of amnumber of colunhs where each column’ Tepresented some element‘of g
’ m,an actlvity description. ln thns\nanner, the observation form is DR :\\




Samp/xng Texts and’ Tasks?»

. o
L] / -~

. ST

S - ‘

case grammar, or frame sys tem; the observer snsta tiates .
r flllS the slots by choosjng one entry from each
s The act:v:tﬁﬁls descrnbed by the ordi‘ed comblna;l
the speﬂnfled column values. &The observatlon form whnch e

P LR

Four of Us including two he graduate studehts who had beer™ .

- JURVCd ~ ,g Nad h k
BRI ,

N \ AN .
obServnng classrooms in Champaign and Urbana schoads went to Da?ton,"' e
3 -« ~7 . g
Ohio and spent approx:mately two and a half days (about 50 hours

2 . #

total) observnngfclassrooms in five Dayton schools. J;
b‘ 'ﬂ.l‘w i
A sample protocol is shohn in Appendix B. As a resulé of this

-

{ i
tryout and the discussions we had durlng that perlod |t was declded

3 4 \ @ .
%i% greater flexibility and ease of neportlng would result lf we had

.

\‘10

a form that had, |nstead of separate columns for the i lt ator and -
g “~ -
responder, a slngle column in whuch we*would name the person or persons

- s

performing the action. We had found the Initiator and. Responder and

. -

4

the following: Level of Text columns for,each’ cumbersome and frequently )

& -

redundant. The - 'procedure was also rather unsatlsfactory for des~ '

crlblng events for—whlch there was no responder. f',

. v

By dropplng the Initiator and ReSponder colunins /and replaclng
» . / s

\wegiwlxh a single, Actor column, and then dropplng fthe second Level .




" Xy s@{{?ﬁ_@ws}%@‘g’ :
B

. C . . . .
us that an observer has enough to do to record what is going on with=

T e - N ’ I to g
- / o B L} . |
- /. . . o‘
o g - .

N 1 s ;E§amp1ing‘Texts'and Tasks

K : . ‘_‘ ) e e ‘5 . ‘ '

° * - ' > a . . " g g

» \ : N Y . M ¢ ‘\.r‘\ e

j//OF Text colymn (whlch had followed the Responder colum]) we ' found

~ e . \

that we could subst:tute other column tltles whlch would permlt us ) )

\ ¥

/ td'more,ful y descrnbe the text or other mater:al that was be1
RS Con e R e e s e T e - e
| used in the|event being'obsérved. - .
‘ . .i © s e Ve
t

-
I
v

~ o
o F

Thé.Curren,t 0bservation Form » ‘
b, T, ;

.
i
. .

he fonm has been deslgned to provide enough structure to make ,

A}

tife informatlion we get. readaly classnfg\ble, yet to be flexnble enYugh: ‘
- N .;1 h . *
itie Seven of ¢

<

to.be applﬁc\ble to a wide range of classroom activ

') the ten columns on the form have*lists‘of admissible entrﬂesf These

nter, but,

-

lists are meant to be suggestive of what the observer can
]
the lrsts are not exhaustive.% The obsérver can substutﬁte\new*des- 3

v
~a

crtptlve words i'f the language avanlaBleffb fhe lists doesinot descr1be

\
. -

what s/he is observnng, ‘ e
< 7 "? - v

. -, We have delLberatgly separated the observation “and classuficatnon

it is our 1ntentton that an observer using

phases of the proCedure.

the form |n a classroom will use language that is as close to the _“ .

event being observed‘!s posslble, and reserve the classifica}lon of

Sance the uses to

-

‘hat ns-belng observed as a separate operatnon,

¥ whldh~the data mlght be put are not clear ,we felt it was bes o re-
cord aslmughrspeC1f|C'rnformatlon_as possible@, In additJon,&tbe » -

. ‘,\ " n . R R - -

periods we have spent in classrooms making observations have -conviriced

[
v

.

g out having to kﬁke high level dec:slons about the classification\of \" . ,:“~

)
]

the events benng observed. .
; . * L

s
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“ 3 . - i « . et
* X ° ’ s B - ‘16'1 ) . .
. : T ‘ . . c_ .o RN
, : “ ~ . o ‘
q The easiest situation in whigh to record is a teacher-directed -
’ ' . . . BRI et
* . classroom, one in which the teacher spends most.of his or her time :
- % 4 -« . - . \ . i’ . . )
. i teaching the entire class. We discovered, however, that even in !
R AR e ; ¢

. . ¢ / - -
g R / . ”

.the busiest and most confusing of class rooms (in which several

\ - - . {

- " .. activities are occurring simultaneously) lt was possnble to record\
these constantly shlftlng activities on the form.\ In a classroom

. “in'which the teacher is teacblng the entnre class ‘}he observer

*..‘.‘\ - o \‘

. _Sits.so that he or ‘she can see both the teacher and at least some’ of
. /" e

i the students The obsegVer‘shpuld be clOSe_enough~tb the students’/,

-

N

yand .the teacher sd that what they are dblng can be seen and, heard.’

9 -

In a classroom in which there are several activities oecurring simul-

,t.,m, hetrtaeon

taneously,'the observer starts by watching the teacher and the stu-

dent\or-group he or she is working with;: recording that activity,

-

and the? walking around the room and observing .and fecording the
Sy . '

e .

activities or other groups or individual students. When the teacher .

- h...;.- s . [y ,%\‘ %2“
Shifts to another student or group, “the observer records.what *is
) - a2 e . CaA w’

happenjng there, and then returns to the students in the rest of

the cJas%rooﬁ to record .any change of activity.

"h“ N

Slnce a maJer share of the activities in elementary claiirooms

L)

(“’ B

SR are in some. way related to-reading, we found it best ‘for an observer

: £ 'to spendan enfrretday’Ln one‘classrooméﬁgeﬁufdlng-éTttOf:the rele-
-““;éjdl -;:; vant aetivltiesjon the form. }n junier highlscheél, observatlons Y
p..i - “ ] ale tied to the'lengthmef the class‘perldd,;and.the descclptldn of

- .

a full day'of activities requlreslthe observation of differeng clasSes:i“”ﬁk
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SN

o
i

LR R . N N
3 1}\ ‘ felumn ] SggtaTnsvthe éd&ber which deEPgQates a;specif}é ob- . /,._
N 2, - - . \ [
- . \ . ser ationt A‘feaching;seeuence or event‘may be comp?{Sed of several
‘\ ' . \\\ nymbered observatidﬁs. Eadﬁéactfvity in a sequence fhat is coded by ‘
%, ' \ fthe dﬁserver is given a number.. The numbers concidde in sequence écr ' .

. s S N 5 . ) A .

/4 the entire observation. periods . (Observations, from a day sJent ini an
0o ‘ o

: \elementary classroom wili usually qzver several pages.)

|
i
I

;., . o % |
“In Column 9 the obsérver writer,down the length of time, the

- L2 - » * . '

. 4 . .
event benng observed lasts. Since ﬁt is usual for several obser-i ' .«

B s

: . /ﬂ; vati RQ\ESrTi:e up a:;eaching sequehce, the ‘number “of minutes written

_— o . EEON - .
S . in the -durat n\cglgT? sﬁould be f%r the total sequepce and not each :
g . . Lo . . \‘“ / & | v

element, of .it. } ! . L E »
‘. 2 ! U

"Célumn 10 is reserved for any G nts a teacher wishes to make _

,,

e

e N -

U

about what has just occurred or what he’
an .
X column’/a added at\the reﬁuest of a’ téadher who wanted to explann

e. feel” hat/teachers should

what' she waQ\id:ng fo do ‘the next day‘
) e~ab]e to make comments about gga:\iﬁejé server is'seeing.) '\

. . ’

remaining'fcolgrjir;s'_é'gﬁ’ re is a list of admissib‘le\ b

ctor, is where the observer records who \
Lot N Y .
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. >ampling Texts and Tasks .
’,’ . oo i’ . U NG .18 _ ’ .

lyp;cally p Sequence wnll start‘wnth the\teacher.

. | :

- ¥ lf for example, a teacher points to a sentence he or she has- wrltten

_is being observede

:* . . ,‘)
St . o the board and asks the studeﬁts to read the sentence out loud, the“
¢ ‘g,:‘ 4 - l6 & R
o oo , obServer will write “T“ @& the Actor column for Observ tion Number | I
‘e b e DTy s !
. R Coe if the group has seven Students in it and they are readlng the sen7/ T
.tence as a group, the obserVer will write “7S” ln the %ctor columﬁ‘ . ",
- ‘ for dbServatloQ,gf_gThen if the teacher next asks the students to copy -
" ‘some words .from the chalkboard, the obServer will wrlte "T g 7S“ in
P i F )
S IS ~ / /
5 A the- Actor column ag ‘Observation Number 3. if the teacher then asks -
% . Vo t ¢ ol oo
% . an individual student in the group to close her eyes and spell a - L ¥
" . A : ; . )
- Y - . ‘l - . \'i v - e
‘aQ‘ word that the teacher presents, and regeats thPs pcocedure with seve-
. . s o . ’ s <
\2 ral of the students in the group, the observer will erte ”T“ and _°
2 hY

”7 S's with I.T." (lndnvudual Turns) for ObserVatldn/Numbers 4 and
[

] . .7 !
respect|Vely L o
N ' - 1 .. ‘.L v

. " If the observation beglns with student act«Vutqes,vthe observer

k] [N

writes down the number of students henng observed.j,lf the entire

R class is: nnvolved a 't js wrltxen in the Actor ¢ tumn., |If durihg
&/ . . , \
3 57, this sequence individual members of the class are reSpondlng to

LY
- s .

, A4
/

v

, quektions from the teacher, ”C’w;th~&;# r is written nn the column.

,

lf he teacher and the entire class are doung an

f
actnvoty snmulta-

neously, ”T and C'" is wrltten in the calumn,

z
/

.

hY
observnng a teacher sequence in whxch th

can also handle situations in which students ar working together and

3

*

#

. //?‘

aide l§ teachlng.

We cite teacher aides and stqdent teachets as teachers,,}f we are

The form

peer tutoring. If one student is working i'th ?nother student, and

]

~

0

G

[

.

‘

L\l
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,/\' ~ "‘ -’ : » Lo : , N 5 'i ..
P " N + 77“ ( .’V \"1 ?‘F‘ . T ‘. . ]9 ; “07
) . ] «}’ L -' . “:-1 \,' . ‘l‘ \ . ' B } ,/ i
- l ——— e i — — | ‘l ’ . ) ) )
‘ -the flrst student is essentially a teacher, )we still call each of L
. © “the members of th pair, an S "and lndlcate the.teaching nature/of " : ‘ .
) - * . re o
N tﬁe flrst student' behavior in the 'Does aolumn. o - S .
. . Columns 3 arnd 4 foes and Level oi? Dcs%6urse, are 'ﬁ;‘é sectloné” *
* . \ — ..

.

. with the most’ entr es, and the columhs in which the maln conten; of 3’% 3

what is occurrsng ls recorded. in' each of these colqmns we have 4’%" " i

R ; R 1 "~y .

llsted qate'gorues and sub-categorles The category heads are: intended TN

i
‘l to help the observer find a sub catf:gory word that wlll describe the
Y behavnor bemg observed‘ _The obset,‘ver uses the most precise term

l 7

possable, nd if ther:e is no suatable term wrltten on’ the formﬂﬁ\e - «

!' A L

‘observer writes in his\own.’ it ls aIso possible ha}t the- observer& o

&

I .
' ' .
* ‘- €

Write ke the category term ltself as the most accurate . ;
— - .

. may choose to

what is happenlngr Ve feel ~the flexlbtl‘lty of these —_ e :
/ DU ] L iy

. \ l procedures for making entrnes in Columns 3 and 4 permlt observat\lon

| ' T descrlptvlon o

&

‘ . codlngs to remam very close to what is happening in the classroom, .
e & . ) ,1 { « T T aem

. The action word or words that are to be ised to, describe what .

/ >

ls happening are wrlgften in C lumn 3, the Does column., The catigorles

’ )

. that appear in this column aite read, wrate, ljst\en, talk locate.

)

Each ‘of these categorles con;A:anns a list of V/ers thal; the abserver : "

_can-use to precasejyymdescrabe the action that is occurrlng. The ) 2o
- . - - ‘ o

- ' blank lines at the end of each category remj.nd the observer that an{
other suitable.entry can be wrltten in, jhe word other at the énd of . »

" ‘the column Yndicates tha{ a new category can'be iintroduyed. If, £9r v

‘ . . example, a teac[her is<correctlng the misread words oF & child who ls o
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; T e =”zg\ E .
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RN X e L, . /e . . ‘:

v : t e reading out loud Observ‘lij: vo Numbe\r ] ld be ”reads%:lodd‘?",ln the °0

Does column _and ObseWatlon Number 2 would be "cormcté‘,l“and .th re , -

)
'wo%]d ?e an lndfcat}on that' Observa-tlon t}umber 2 45 a part of a sequence,
ha | o - X Py 4 P IRSY .

.stgrting wut}t Observationgﬁumber,,l._ . ;?, - é’ @ﬁ;;r ) ‘A /

-

G A , \} 7 h ‘(examole) A RS -
s ' S N . 3. an
e "'~ OBSERVATION T At

L NueeR ol actoR o< <Boes” - T

L s . 1 , 18 “ . heads a&oﬁ‘g/z Il# .o
\ o S
y -t N T . eonnects (1) R
» ) AY y
N & v . P} A3 . ; N o« N . "
- R T \3 %Z : - T Y —~
LEN lﬁ?;is “'also possible to\ use’ more than one word “1n any one: column; If
* < . >y . . u r 3.
‘ the observer should choose to write ”llsten" and ”corregt“ ln theg\Does

.t
.

\ < e -
column of the above example that utd-be-acceptable. - . . A
. o \ “ . L)

. L o .
The content of what §s occurring is recorded in™the -tevel of L. . e
R s :

H

. ¢ . o’ e o , L, PR
Discourse colum. Decidinlg what to write in this colymfi, prabably

. N ~ ¢ ;'. m . - - -
takes the most -Ehowledge arjd judgment on the part of. tie) observer., .. . o
1 “\ s « .. .
We have dellberatély trie to keep the descrlptlons as simple as pos-.
ce LY “\ . . .
sible. We have déne this for two reason5° l) 30 that rel«atively— un- '.‘_’”:;‘? o
s ( TR

sophistlcated observers can use/.fhe form, and 2) because our Actlvity - " s

! s % -
Ich :s vdiscussed below& would not, be abl
e T ‘
éadlng tasks, (That the descriptlon;

Chss'ﬂcatlon Sys tem,,

reflect fInely di fferentiate

<

could be more h}ghly detaHed |Svp ticu]arly true of actjvlttes thai: o w

yooa¥

involve the teaching of phonncs {)r var ous kinds of comprehensgon actlvitles. ’

‘. / - I'4 B ¢
.

PO S i
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~
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.
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. ‘sounds, letter and/or sound combmatuons. words,

y
A ’
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S A , N
- /*T.\\ 2! N »
' . . ’ «*
[ - B . .
I

-
_The categorles f,ﬁat appear in thns column are letters and/of
n'w" ‘
word combinations N\ AN

s’, L4 d E] Y
‘comgrehén‘s«on skills, writing skullms";‘_ggammar style and other. As :
.. ——— & \ o s
;\ in the Does column th&, blalk\lﬂiat the end of each categorw}re~

"-

_/Nan the category other at ‘the end of the column mdlcates that a

mlnd the observer that any other. suntable e%’try\can\ﬁe writteh in; .
\\»—. -

Agam we seek fleXIbllhtY in order - e

“.23:3// . ;' . AR

® new category «can be wntten in,
s @‘ .l
e . to permnt the. Form to closely reflect what' |s occurrmg In the -~ "
. ; 2 . A Yoo, I .
> cl»assro‘oin. ) ‘ a .
() AT . ) . - R ‘ :: e ?
o . The example above, -{in which a teacher s correcting’ the mis~ o o 1
"'-. + S o . ke -
. takes of a child who is reading to<h|m or her,-xwith the Level of
gt " 4 ? - < 1 - . ».
Diseourse cotuan filled would look like this: v 3
it i.:‘ - - - t . . v 4
ST S - : A
’ , - . ('example)f « . . . IR
* ! ~ 1
- . . ! Lo .
. lo 2 3 » 1 L' : » - *
‘ . OBSERVATION . L R i
5\# UMBER ACTOR-" DOES LEVEL OF D'ISCOURSE
R ¢ 3
= -1 &L 18 geads aloud < | sentences .
i A{ . Eh;: N N N . ;' g
: i T “corrects (1) . wondy. - F N
> A : . c. b ./ - X - . R Y
. L ﬁ% . -tiv “‘ L" . ) l,)'l N /
_ As .in" the Does column, the obsef\ler may use more than one word —""j, W’ ' ’,~ /
~ c"’ ¥ ':\ ! . *
: ‘#rom the Levél of Dfscourse column. Fora%xample, in a teaching se~' . //
S . - , o - . s - [
e = quence in which a teacher is dsing Spe” /ng rules to demonstrate yerh / S
. . ) - 5 . -
S _' tense ‘usage, the observer would write /sK;Hng" whlch is from the - - / /‘*
A 5~ + - IR
GNP words c‘ategory and "veH: tense“ whjich /Is from the g_r_a_a_r_ category Jopn Lt
% . o s s a v . , . ° .
. . R /</.‘ / R i ;
e
:‘ R
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l‘,‘: ~ ' - - ,/ 2 * 7~ . - 22-* K : " .
. . , ] . 7 . , /v ~ s \ ) ) : s . ’
, "+ tColupins 5, 6,.and 7 are designed to characterize what the .
$ s \ and students are looking at', t&1kM™hg about, ‘or I"i']stenin_g‘
) v o In Column 5 the observer lndncates wha‘t medna is benng used" in
o the’ ak tivnty besng observed by writing one of the words on the Hs«t
> " ih the column? (haVe nncluded Rncture book workbook dltto sheet - .
A E] [N

word lusts, chart cardsi book‘, audn; taoe, f‘n}m strip, film, maga--

zune, newsyaper,, chalkboard blank paper,Jan(oral (which tS used
L2

“
»

AN
+for activities .for which there l\s no‘a‘ccompanynng w(lt}en or pic-* ...

o )

torial material). There.is also\mother blank. It is in this

- -

column that the observer is to write down the title, bublisher,_ and [

. , editi@n'of- any publ ished materials that are bei’r{g used. .
// / ' .- I f published texts are béing u\sed the observer ;nd:cates the
f’_/,:/ ' type of materlal ln Column 6 The l\nst:ngs mclude, for‘ example,,
;o . reader, readnnq workbook math book math workbook sci'ence book,

/ | ) _ and'scnenc;:vorkbfok. I ‘\ b - | )

’ -

. . ..‘\‘

; '>: N The entry in Columm®7 is related 1to the type of materual bemg

Te
Eald -
-

-+ used in Column 6.‘ If, for example, the students are filling in pré-
) . .
S lees and sufflxes ln a reading workbook Cqlumn 6 would have “reading .

. N ,,., r .

< .0 workbook“ wrltten&m it and Column 7 would have “sklll lesson" wrntten

:r, o J. - ) ' - X ) ) h ‘:
L e T in[~.' S : .

. - i
© . ; . A

“ ™~ v i; Column 8\‘ Type of lnstruct‘?‘o'n,' the -o,pserver inHicates' by
. . . . - s ‘
;@sg T . the letters, a’ throughﬂ the nature of the mstructional settlng beung
. ’ observed. ,The Ljsﬁnﬁg' Cay direct teacher instruction; b.- teacger
' i //'i”f/ated and monitored act:v:ty, c. tea;:her initiated but not moni-

" tored’ actnvntys d.

. . , —

o e et
student lnntvated independent activity, and e,
. e
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We feel.those phrases sufficiently discrimi¥

homework assignment.

¢

£ -

nate flve classes of student- teacher-and-work |nteractnons however,

)
——

_we would agree that entr(es could be desTgned Lo give much finer

B e .—;mn_mw,_ R—

W_lndicatlons of the type of, |ntEract|ons taking place. < -
A

'\ -

* Appendices C and D’ show samp]e observation sheets from ‘the lIst
\

.
. v ' -

and ‘6th grades which were taken from our most _recent rdund of. obser- .

. ¢

-

¢ .
: ‘glat(ons, ! TN Lol )
« . . 4 ’5‘- , . v e
fr . R e -
‘ ~
¢ Classification of Acttvntues ahd Materiais 1;

MY

¢ 3

- .

AN
One of the obJectlves |n the development of theJobservatlon form

. v

=T -~

was to obtaln a rlch deserlptlon of classroom-actthtles while at the -

A

For this reason,

.

same time placnng,mnnlmal demands on the observeq.
‘ . \ ye

classification and.lhference were, as far as poss;ble minimized, during
. ' ¥ il

Furiher, maklmum flexubnllty was sought, in

the observation phase.

ies which might be en-

orderto cope wi th the d|versuty of act|v1t
ety ~ .

e . * . . * \
countered. Whilé the current list of adeSSIble\entrles is hot ex-
haustive, it-permits approximately 108 uniJue activity deScriptioﬁs.‘

. &

- . } 7 N

ible entries ‘n

t AR Y . ;
‘Fhis number reflects all combinations of tHe poss

-

each column, except thé‘Activity Number, eratioh, and Comdlents

(4

: v e "{« ' \l . .
It is unlikely that all these co inat{ons would ever be

- " '
¢

< . A ' | , .
observed ( someare nonsensucal);‘however al large corpus ﬁresents

. columns.

//problems of’ scale.l To date we have logge approx1mately 100 hours

‘These 100 hours have tra slated to roughly 1, 000

“ '

of observatlons.
"}.‘

obseryatlons coded on- approxnmately 200 ob ervation sheets. !n a
serious,‘repreSentatlve 8ample of, perhaps 700-802‘observation hou;s,

. E"‘
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the mountains of paper woufd ‘make inspection ,o\f, the corpus labo'rious

and the nimber of‘ obServatlons wou]d make unguided searches through =~
TS a4 . .
the- a)rpus Tﬁpra,ctlﬁ, no matter, how they mlght be reduced thFough
. / -’aab i N Aoeo - :g-v\:mfﬁ
computer codnng or micro fn]fng A c]assnflcatlon system to 'permat *
xmg of»'and access to the corpus is clearly -reiqmred. : . -
e have developed two classsﬁcat;on systems, one for actaviti'es,

f .
- v

and the other for reading materla] ~EaSe of classification and - . .

. . e b

access seem best served by a_common sense, pretheoretccal classaf:- %s

cation system whl?e sum‘narnzat; n and descruptlon wou]d be faci I_it'\ ated "*iag <X 4
. S ’\- e .

o""'w-,,,,’
bya well worked out, theoretlcally motlvated scheme. The classifica- %’
tlon systems wes have developed lean toward ease of ciasslflcation ‘whd - L

" 3 5. - ’ .
access ; al though we hope they may be: of, some u,se for summarzzatiqn v
Ve - . .
and analyS|s "We have apphed these classlﬁlcaﬂon ‘'systems to the )
Y N b a - . +

funa] 50 hours of observatro’h (at least'*rvae hours in each grade from

-

K-&) which were recorded usnng the current observat:on ‘form. ‘E’iﬁ‘sssfi- J
> ¢ . N v N 0
cation of the coded observattons posed no sersous dnffugultzei, and LT

“

we are confident that raters could be trained- to: class;fy sucﬁ ob-

o~

servation wWith hngh reliability.,, . < ° , o., T -

The -éctivnty,classaﬁcation system shown in Table'l refl:ecg;_th.e‘ _‘ g
fac(t that we have beeh conCernedme{{(cluscveoly with observing reading ' 4 .
in the schoolls lt was deeme}l\\t mportant £<§» dlStlndLHSh betwéen read‘l ng \ S

0

Inﬁ:ructlon per se (RI) and iastruction through readmg (RH) Readlng’
. "

I y
for a speclfnc' umfnedlate purpose (RHI§ and recreatuonal read|ng (RIV)_ SN

.4‘ . -

are'classnflcatlons whlch probably account for' the

. )
"act,jiwtles outside, the cUassroom, but thelr relatl\le lmportance in
’ o ) ! % ) = ' Ji .
- ~ .- ° N, S
. . 2(_‘) . e .
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V to VIi are .applied to nonreaoing'activities. Discussion.activitieg

C e . PR ovaa
i N °

R E . Sampling Texts and Tasks

@ .

: N ' : 25

L4

school remains to be determined. The classification system is fleshed

* . %W .

out by the. subclasses and descriptors outlined in Table 1. Classes

e

——,

(V) and film strips/movies (Vi) are both subclassified accordlng to

t
v

" the content area lnvolved and a descr:gtor designates whether the

o

>

o ,,ﬁgctnvnty was relatéd to a previous or future reading act|v1ty.

y I . -

it

FFra S ' eecrcceecccscmeccnan. “
he ‘(t. B .
. 1

: 4
The rule for classifying a rea ing activity is ds ?ollows; the

Judge seeks first to see if the, Cthlty was intended t6 teach reading,

\-. -‘w“} /

if not,’the judge\attempts to class}fy the activity as reading in a

contentsa:ea7r4f that fa:ls, the judge Iooks for a SpelelC, tmmedlate

purpose for the reading= |f none lS found then the readang is
Ca O
classified as recreatlonal In mgklng these class;f?j;tqons,xthe

\./ "

‘ﬂraterfﬁses all the information coded on the observatuon form.

‘The materials classification system (Table 2) al%6 ft]P& the _need”

v

“for classification-access, as well as descrlptuve-analytic needs.’

. - -~

N

Read?ng materials are identified by title whenever possible (typically

for atl reading materials in classes-| €o Vil). The classification

system, however, is intended to be applicable to all readlng materlal

.encounteredtln grades K-8, whether a title is avallable or not (Class

§ -

( Vi) . Jhus, a, very broad deflnltlon of -text or readung material has

been employed. An, index of"all théﬁyeéding materials, with titles

AR

wheﬂe posslble, as well as observatton _and page pumbers referencing

.

[/

I



ARTEY 3
g

. , Sampling Texts and Tasks
! ) ' 26 -;a s
‘ ﬁ - R ‘ 1 : t.
. ’ the activity in which the materiai was used, was tabulated ) )
) o S R SO . o

. lnsert Table 2. about  here

----- L U Y

\)

(]
.

:-"« . ‘.
These class|¥|cat|on systems could prov1de easy access to a corpus

N3

. of obser: tJons. For example, a user could specify "a reading actavnty
P

. category llke RII C, Reading to Learn and Remember Socia! Studles,
’ <
and obtain a list of all the'observations which hadybeen given that. &.

classification without haying to specify‘in advance. the coding which
such activities would have In the various columns of the observation

s — Ay

form. ‘The size of the list could be constralned by specifying des- &

v

criptor values.
e

e [ERSE— —

,

The classification system could also be used to~ summarlze the . ~

- - -

data. The number %i'student-mlnutes for each act1v1ty could be com- o e
* ( x

/ N puted by mult&plylng the number of students involved by the duratlon *
in minutes of the actlvity. The proportlon of student-mnnuteg spenf

. . -

s ih each activity category could be computed and compared across

A .

BN grade levels. Thé use of.such dz;a to detect changes in the readlng -

. ’ activhﬁles and mateQJals employed in school betweéen grades K-3 and ‘ .

b 8 wnll be dlscussed below.

. Vs . J
._‘ - *

Vel , . - .
H

: o Futufe Development of the Observational System p

- - X — .
¢ . t

The observatconal system descrlbed |n the precedlng sections is - Coaen

v

. ‘ the result of our work to date. it is rot, however a pollshed flnal

- product. §everal modlflcations‘or additionS'mlght'lmbnove its utPffty

]

or extend its"power. Below is a parrlel ist of the' refinements ™ modl-

' . . [

o aié%&m ) fications, and addltlons whlch might be undertaken.

& »

. R . , -
o . N . A

-
- . . L]

K 8 > ’

\ 2 . s ¢ e

. . . .

Ao rowses oy cnc I , . /} ! . .

. - s d R N N - RS
Lo PR > . » g ? 2 ks p
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1. A teacher interview form, which would ‘be qéed to inte>view

«

the teacher after a period of classroom obServatiQn'haé taken place,

a A

S ' ' ® ' . .
" could‘be developed.. We have begun this task, and include the most °
8‘_ » Fid —~ " .‘ ' .
: recent revision of the form in- Appendix E. We have tested the form
+ - ) . [ v
H sufficiently to.become convinced of its utility and usability, and-to
ce ) permit several rounds of revision. )
N i . , " . 4?*00»}
. The teacher interview form would be directly tied to the class-

room observation;'the observer would use a cotled observation to identify

. an activity to the teacher, and then discuss with -the teacher all of
4 v - : Coe
, the items on the teacher interview form for that activity, Teacher

» -

-

igterviews could provide a valuable source of data, and, in our opinion, . .
any\ major project should include some form of interview. - The comparison
“ e of an analysis of the skills or information taught by an act|v1ty as

o ) ,compared to its stated purpose would be interesting and important. y

a

} Teacher opnntons of the difficulty, interest, and appropriateness of

reading mate[jals for various students ‘would also be of value.

.

) . 2. The entries in the present Type of Material column should be
%\ K ™ . 'S [ ’

~“{‘ iy - - N ’ o ’ . .
. moved” to the Location or Source of Discourse coluih and a Title, Edition,
B [} 0 '

x‘»"
iy
%
Y

and Publisher column_added (see Appendix F), This infqrméfion is so

-

%ﬁgortant that a separate column should be provided to ensure that the-

,

Lﬁ , Jevels, edition, -and publisher of those materials in theﬁgbserveﬂ

—

A

¢

a rr?
sd

Eg

ties are recorded: .

-
€

. ‘;‘3. Further refinements and extensions might be needed in the )

£

&8,
"“la '4

~

K entry lists for several co!umn§ ‘of the observatlon form. The changes




-,

Y

Discourse column would be determined by the level of detajl the users

obServation forms with thcse of the expernenced observer.

2t . .

-

. K . ]
* / . . 28 . q";\ \
: \

ln the, Does column should reflect any deflnitions or addltlods'that S\
1) X -
addltlonal classroom observing dtctatés. Changes in-the LeVel of @k" - 2N

Y
of the observations require. .t would'be possible, if Fesearchers

need more precise descrlptlons of the nature of the type of lnstruc-

tion taking place, ‘to revise the entrtes to Column 8, the Type of -7 . R

\
+

lnstructlon.column, so that they describe in flner detail the type

{

of instructional lnteracflons taking“place.

L, The 'decision to collect a large number of class observations
& - +
would require the development of. systematlc tralnnng procedures for

e A

observers. It is antnclpated that-the tralntng would include an

AN

explanation of the purpose and use of the form, and practlce sessaons

» v N —— -

in which the observer would watch tnstructxonal sequences bn vldeo
T
tape, record these on a form, and then get feedback on the form he *

or she has filled qut. Initial trannrng\seSSIons would be followed

by a period of observations during which an\éxperienced observer is

?

also in the classroom. The success of this training procedure could

A ¢+

be easnly evaluated by nrtchtng the neophyte observer's classroom o x

v ) e C » ?
PE ol ‘
} ) -A'Possible Corpus -

ln the precedlng sections we deScribed the development and use" .
; .

Iy

l IS

of the observational system to date, and procedurgs’ for: codlng and f N

y =

lassxfylng observations. In the sectlons below, we will outllne the

P

L]
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. - selection,. collection, computer indexing an

~

" l a possible samnle of observations

A

Althoug we have indicated abqve

29 “é

|

retrieval, and use of" ..

#

o . /./
. -
\ .

e

geographic regions of the “Uni ted States, and that it

\
that we feel that further development of the observatiogglmsVStem is

requured before a large sample is collected, we have cast our dis-

- -

cussion of a possible sample in the mold of h ;current’system, for |

. the sake of clarity and simplicity. I 1

¢

Sampling Procedures to Select Classrooms for bServation

Vle begin with the specnfication of a populat on: classrooms in

grades K-8 in the public schodls in the State of ilinois‘(assuming

\

for the moment that the project would be undertaken by this center)

RS

uote first that our goal ‘is -to sample classrooms, npt pupils.

Next .
a similar percentage nationally.are enrolled in npblic schools, we .
ghOOSe, for reasons of expedsency, to Timit the samp|ing to this ‘1

findnngs. Our judgment is that the loss of represent tiveness’ would

“ P l i ‘_\
uld be in- _

i1linols to ever

Y

»

s . . ® v .
» made for two reasons:

- -
.

..2Ppropriate to presume to general ize from findings in
; s geographic area. The decision.to réstrict the sémoTEtto«lliinois was \l

the physlical proxinity of obser

kil

L] <

jation sites to,
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A [4

Lo . ©o |
the Center simp411:es the logistics of the study and reduces costs
¢ i ) )

for both travel and communicatioﬁi and the avaflability of a re-

aﬁalysis of 1970 census datg.gx_schobl district within d41linois

-

simplifies thatkpaneuoffthe sampllng_tasktthat LnVolves stratnflcatnon

‘s.
- ~

on the “basfs of such demographsc variables .as socioeconomic status

and population aensity. /Similar sampling procedures.could be

emplpyed to select a national sample, or a sample from another state. R
~ ‘ 1 . o
Given this specification of the target populatTon, what follows

. 1s our current thinking about how the sampling might be étcomplished.

-

Essentially, what we are proposing is/to choose a stratified random

sample with probabilit? oroportional to size (enrollment) ofcthe’
& ) s

, school districts A mult:-stage (sequential) plan, with school dis- ,/’

trict as the prlmarx samplsng unit would be employed )

+ Beginning with the most recent edntson of the Directory of * .
/ N & - e
I!Iinois Schools, published amnually by thg I11inois Office of

-

Educatlon and the. census data, all. schooJ dsstructs would be stratt-
fiedxon the basns of geographsc reglon within ‘the state, soc:o-

economic status (SES; High vs ! Low) of the dnstrlct, and populatlon
LI
density (Rural vs. Urban). Then a li'st of all publi¢ school dnstricts

LAY S s

in the state, grouped by category on the basns of these stratifucatson
variables would be complled.[ Since the Dlrectorz also provides en-
roliment lnformatlon for each district, cumulatlve enrollments would .
be Ilsted alongslde the dlstrnct'names Using a random number to ,
determine- a starting point, and a fixed interval.size to determine

L3 .
, k. -~
.

[

.
x . . ~ b \

M
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the'“ééﬁp%ing'?ncrem%nt,” we would identify schoo! ‘distriets to be
Ee 1]

.

| . s
asked to cooperate in the study. (Procedures for replacing-districts
e :

that ;efcse to pér?icicate will also be specified.) " This scheme

would.lead to a sazple in which every pupil. I the population has an

equal probability of being included in the study, |egard1°ss of th;}

size of the school*district in which he or she were enrolled.

0nce cooperatnng school distiicts had been 1dent|fled (das--

a .
<

tricts could ‘appear more than once in the sample), as many schools }

within the dlstract as the number of occurrences of the dastrlct in.
!

" the sample would be cboscn by selecting the scheol whose nahe follows

!

i
alphabetically the surname of thé district supernntenuent,{thqn

. .%the average achievement level ofrgypuls thh|7 ‘that classroom,‘it

| ! . ” - . ! t -
succeeding schools until E sufficient number of schools had been

»

identified. One classrgom at <ach gsade level (K-8) would be ob-

.

served from each school' included in the sample (Appropriate ad-

justments would be made to take into account the diffeﬁeﬁ ial cygaél-

zational patterns of school aistricfs; e.g., K-6 and 7-12, K-5 and

IO

?

6-8, K-8 and 9-12.) The final sampie"might'consist of four class-

.
o -

rooms at each grade level for each SES x populat|on dengity x cell,!

t

e —————————

or lhh (h x¥9~x 2 x 2) classrooms. The sampllng procedure might be

modified to include stratlflcatlon by geographlc reglo , to as!ure

e

~ s
the. geographlc representaQJVen°ss of the samp}e. _ A { :

3 \.9\
Since instruction wuthln~a classroom c]early depends In pé t gn,

«
»

. Ty N .
n . ‘4’?{ *

o T b o

'y
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all classrooms

r )
.-

»
Y ‘

~ Would be desirable 5% colTect”comparable ‘dhta from

kY

1

;
1

in the sample regar&ing average reading ‘level. Since different dis=
{ / . { . ! .

v

3 .

L - =

itricts use differe
d 3 .

7& ;;ajdaéﬂiz%d tests, direct comparisons are im-
(Ve havglten

e - d !
tests ourseTNes.)/ It

P

7htively rejectéd the idea of administering
C -~
might be p ssible to usé the results from the

- “'possible.

\

\ !
.USO;-ETS Anchor Test S dy to‘trapsform

bt

scores , from different

. ~ Y .

i

4‘ .
\/ N
s }
|

A Computerized| Cross-indexih§ RetrieLpl System

*{ tests to a.commir sedl .

5

&
\ s

. \ Al
jcorpus of obseyvations to bé‘maximally‘useful
.. variable lisft which Will uniquely-identify th%; observation. The.

t | o
! i fqymatior
J)’ the act

e sfqing%will code
(Ta&fe«l), and 3) the texf classification (Tal
| ' .

L
In order for the
]

' |
. to researchers-with-d

fferent purposes, a level coding system

Ev ryiobgervation

.

- I
has "been devised. uld be| codeld into one eighteen-
1 u&ﬁwmﬁyn

| ’
eigpteen-va fabl derivsd from three

f

| s ! .
sources: ) the observation sheet,

ivity classification b

’
b

“

le 2).

| The gbservation!sheet will be coded into

|

the first thirteen: ?

variables{of the st

first nine columns

[

!

commeq§§) plus the o

PO

-
s
.
.
3
X
&
.

course = partagrap

"

r

on

SES, and rural-urbgn—distinétl n. #ach possible entry in an

¢bsquagio column Loulq be nq#bered.‘aFor e

which included [Acéor = class, jetc.; Does =

¢
IS
3

|, etc.; Lod#é}on‘é‘chalkb ard, etb.]jmfght‘be coded
Ry ,

fng. -These thirteen' variables will code the
L ! - . . B
n the observation form (ile. all columns ‘except

0
§

bservation p?geﬁnuhber and codes .for the grade,

mple, an observation
( . 7&;

copy, .etc.; Level o

[

f . Dis-

~
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~as (4, 5, 24, 5,°...). Thek corresponds to the fourth possibility .-

i . 2

column, and so forth. Whenever a column is |nappropriate, a special

&

symbol will be used as a blank code (p?obably the number 0) “In g R

in the ACTOR colimn. The 5 to;tHe~fifth possibility in the ooss

1
\, . P

this way each observation can be coded by using an obServatlon form

. \ R
]

3 ' ~
~

) coding key. “ . .o ' -

- y

The second component of the varlable list |s a three varlabéﬁ\
. \ te

code corresponding to the activity“classificatron. For example, the .
i

, \

code (R, It, 8) woul& desugnate a readlng actuvnty in the content a \
i

afea? specific My i science. . The codé\(l, vV, C) would |nd|cate o

___,.....-—-:-»»i_‘\; - P

hat, as an lntro Ctl n to a reading acti‘$ty, a <lecture- discuss1on

5 > [ 4]

T
ccunred. The final component~of the string is the

a_2 variable list: the tltle of the reading materlal
For example, {Yoidbook,. ‘VA) means-that thg} ;

)rldbo k Encyclopedta. The elghteen-varlable .
L g ’ -

input of specified value

2

for any subset of the co/ylete string will’

ll instances of observatlons -“coded accordlng to

of. the variables. 'Ihis;method enables a re- - .,

' dssk Ue have desxgned a system*Such that pi .

i

1
i
1

o

esof them; fo specify a\ text and f}nd all uses of kt; to N
. st > b4 Lt
. - . . E .
a grade and a certain activity classification; et¢. for any * -
- S S
R e - B B J ¥ o
ion of variflles. . £ o . .
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To accomplis thisz a compléte.cross=~jindexirfy scheme is used.

2

To conserve éomputer d“i"\k'sp'ace, chbservat’fon is stored‘ only

e

on e and the entire ‘Hst Q\bservatlons is searched éach timeL the

" e .
ing on speclflc varlables) bur - 4

-

04
tions, and a’ search Inputeof’l to 19

systeﬁ\ istused (rather than in
i

cost est!mate for I0,000 observa

k]

‘,'m-"

‘variables is about $1.00 per se%rch. ) T )

“
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The pro_gect described. in the »,preceding sec}yons ‘wagtd develop a

w

AR

corpus of observatqons which could

-

o e of consnderable valpe to.
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One possibie be la fi t
1N
-of cha nges ln the texts and tasKs wh ch

readt ng research

’
~

“the Tower and middle grades. §

It is reasonable to suppose' tha 5
Al
_fen are expo ed‘ as they move from kin ;

o 1t plausnble to expe‘ct an i

reveal the following four kinds of ch

_ rease in the number of

would be the docu'm}en tation

students entounter betweens
' Cow .

i L4
]

[
nalysts of theg{ corpus would .

<

fges in the ttexts to which chlld-

. i ﬂt . [
arten to— the elghth grade.

L

‘types of .writtgn materi}.l as grade lgvel lv

l A

‘{A

ggreases, as‘novels, bio

(™ —

This would show upnln the mh?ber

\ta-elassify

4 2 useful tg

d texts uded as asslgned reqdings { and

e

sef arateby

LY

al

“wermrgn,
. SVttt i,

texts ‘observed In the different rades.
g\/ A R
dls.tdin‘guish Qetween texg::s used AL free reading mater!él

e d
" graphlﬁmﬂtﬁacje ce texts suc ;‘as chemistry texts, are
'\ added,

o \ ype‘s of tcxt req;ulred

to a lyze these classes- )
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A
N
o
t

lt le probably .
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“+ 2, Shifts In the proportion' of use of different typés of written .
N ~a & \~ ) . 1 N ',;
* material might be documented. As grade level .increases, we may ex-
. ~ .
‘ect t?f]nd. \ . - ‘ ..
I ~
a. a decrease‘in the use of bAsaL readers' /o
,D. a decrease in the use of th chalkboard flashcards .and . ! )
othet similar instfuctional ext-sources. : '
[ // « w R
’ .
_ €. adecrease in the usg of work ooys ) . »
d. an increase In the use of'llterature written for the general
piblic rather than for grammar-schaol“audlences. o - "
» / >s -~ 5
e. an Increase b the use of co t-area textbooks. <
,s : f. a shr#t in textbooks &rom passages that are prlmarlly ) .f' \
Y ‘ ' narrative to those that are primar?ly exposi tory. . .
5 These shifts .may show up elither as a,sﬁlft in the proportion of texts N
. ‘ observed whlch are of a certain 5ype, or as a shift in the proportJon -
— . . J . f ) p
. of'tlme spent on activities employnng a certain tyge o ‘text.' N
. = . N 6 N - ) .
- . 3. A shift may also be anticipated in the proportid&dgﬁfﬁse of i
L *  Types.of Selections (&5 coded on the observation form) in readers and
N [ : r 7 . -
- reading workbooks. As grade level |ncreases, a shift’ from decoding to N
f ~ cbmprehensnon Selectlons may be expected - . T
; K . " . N \\\\ v
L. Perhaps most important shiftl éccur- in within- text*‘ﬁ‘rac-- .
. teristics. As grade leVeI increases, a few of the many such shi fts
. s ‘- . . \(“ R
3 .7 which may occur are! ° AT ) . .

v ¥ . . ’ s
! ¢ a. an increase in diffcculty at the word levef (as measured by !
1 g 'word length, word " frequency, etc ) -

. b. an increase in difflculty or complexlty at the sentence’lcve[

A (as measured by sentence Jength, Yngve depth (Yngve, 1960),

: . | . ) L . R

* I }
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& g.

‘Pf Meyer, 1975, 1976; Meyer and McCo
q97§;.Frederiksed,'1972, 1975; and Rumelhadt, 1975). |In- -
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. p
verbs Ré;ﬂéén;énée, or abstractﬁhQuns per sentence),

use of figurative language (inc]uding;Tdioms, metaphors,
hyperbole, etc.) use of implicature (including rhetoricat
dugstion{, eté.). - = .

- »- ©

b ' v’ (] .
an increase indifficulty or complexity at the level of ~ .. :

diecourse -structure (as evaluated by sych methods as those
(;t&; 1973; Kintsch, 1972,

crease 3n;discour§e complexity may: also show up as a decﬂea§§
in—repetition, both exact and paraphrastic. ' O

-

an’ increase in the inclusion of instructjons for lessons in

_525’554 (workbook, etc.) itself.

4 decredse/In the uselof pictures (as measdétd by the humbery
of ill ions per page or the proportion of page space
occuﬁiedIby”illust}atﬁons77>and'an increase in the jnfor-
mativeness of the illustrations and their dependence upon .
accompdnyingf%?xs\for comprehensibility. : c .

>

changes in tfﬁography (e.g:?smafler type, Smaller margins, '

' more lines per page, moﬁg characters per 1ine). '

s e ' \
\
.

-

y . PO :
a decrease-in stories and in direct quotations, arfd a con-
comitant increase in descriptive and-q&pogitpry text,

Detection of such'shiftk requires a more'é?;e-grained analfsis of |

AP "texts than is possible from observational data alone. Coples-of texts!

] 4

may be thBSe identified by titles in a corpus of obse}vations; sdmt_
- vem..  data aSSZZ their actual use would then be available- Alternatively,

. , - - . //, ! . )
IR —— ..they could be\Selected~frbm.a*ﬁhesxﬁsellers“ list compiled indepen-

‘;bssibilitx will be discussed lg a subsequent segtiob.

-, will need to be'obtained for these analyses. The texts to be analyzed .

L]

<

o \{dent1x of'our,sample'tq'Tﬁ;ntify texts' known to be’WTﬁﬁﬁy'used. This \

< . N

N ' Several of the shifts in observed c)assroom«aqtivities which might

.

be reyeél;d by\analysis'g? t?é pfbposed corpus are ou;lidbdwpelow.

~

3
«

g
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1. As grade Hevel increases, changes might be expected in the rela-

r

’ ., - . . Y
tive occurrence, in tdrms of the proportion of observed activities or
! : .

\

' proporffbn of time (in student-minutes, see Appendix E) of diffgrent types
. ¢ . r . . ..
of activities, as .coded by the activity classificdtion system/hown in
. - .3 \“ . .
- Table 1.. Some of the changes which might be found are:
. ) . . %

oo

. bt .o — &
a. a decrease in the occurrence og'activities designed to teach
reading skills (RI) accompanied by an increase if the use ‘
of activi%fes’whigh employ reading to teach subject matter (RI1), .
b. a shift within activities intended to teach feading from
activities which focus on decoding skills (RIA)-to activities
which are designed to improve comprehension (RIB).
. C. an ifhcrease in the incidence of reading for a specific, immediate
. . purpose (RI11) and recreational reading (RIV). . .

_ 2. As grade level increases ‘and children become (or are supposed to

o / . &

- becomé) more facile with written—tanguage, ifts (in terms qf;the propor--

o -~ 3
tion of activities.or proportion of time) which might be anticipated would

(]
v ! . t

A e i [} \
sinclude: : .

- - ¢ - ' .
a. an increase in_the reriagce on reading for the acquisition of
* information.” This wouldashow up as an increase in the
occurrence of reading in_the content area (RII). R
b, a shift from oral to written task directions. This would show
up 3s-a decrease in the proportion of_time for observations
coded as 'teacher gives instructions' or 'teacher explains
instructions,'" etc. L. )

‘ » » .

# . : . o
Lo ¢/, a 'switch from oral, reading, coded’asx“stddents read aloud," to -~
/ silent reading, coded as ''students read (silen;ly),”

N

. d. a shift from oral response production, that is. observatjons

. . coded as some-form of "student(s) say," to written response
’ pIoduction, coded as ''student(s) write."
£ 4 - Pl
- Y ¢ : - ‘ - .
~ . N ."' .. ’ . v . oy ’t\r -
Lir - ?

"'.
>

o
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- i . . -
. .

. -
. “. & deggease in the teacher's reliance 8h aids (such 4s concrete
. . objects, actual examplés, pictures, etc. ) as an accompaniment
to oral |nstruct|on. This might show up as a decrease in the .+
number of ”teacher says'' activities that include conceptudl aids,
. , or as a decreaSe/in concreteness of such alds, e.g., from con-
crete obJects a%; plctuggs to charts and graphs.. , ' - .

T - - 7 3. There may. be a shift lnfﬁhe level of discourse, which would be
. "* ! “

. .

R revealed as a change in the relatlve use (prbportlon of t:me or activuttes)
3 Py ".-’ ; A a -

of actlvntnes which involve, the dlfferenx Levels of Dlscourse, as coded on .

N

the observatnon ‘sheet.-* For example, one might expect a SW|ng from Petter -
» t » ‘
. and word level activities to sentence and higher Ievel act;vitles. .
. Loy =1 " - . . .
. - 4, As grade level lncreases, aCthItlcg might shnft along_ some,generel/%( : N
. instructlonal dimensuons, such as: < - ‘ o . )
» ] " o .
R ’ AN
’ a. an increase in Activity Duration (as colled on the observation . C
form). A trend toward fewer, tonger lasting activities wqgid .
‘- bé expected® to emerge, ) . ;{ -
° -~ “3 ’ -
b.- @ shift in Iype of Instruction. If the relstive use of aifferent :
s X types of instruction changes with grade lTevel, the corpus should
’ reflect the change, | (/} . . \*ﬁj‘
. c. a shift in the number of students involved ir activities. -
<o it is possible that the observations mlght be'at.too coarse.a'levei to N
[ S T '*?"‘ -~ N . ’
N s capture all of the shifts suggested above, even if they df®in facuhoccur.
“ o, N ». YQ/ © *
: For_exaﬁble, observation of college classes would certalnly lead' to a
i .\ Al * @ T R - , .d - /J ”
. lower instance of ''studenfs read" activigies than would obserdbtibn of
e . e ~ . . '~'\: . - B .

=  grade school classes.* The reason, hovweve~, is not that there is less

relianc%k%h college on readsng ggr,the achnsitLon of knowledge, but that e

%\~
professors expect (often mlstakenly) that’ the reading wul) be done o ts [ de

M ©

of class. It is also certain that: many shn?ts could not~be detected by an: :
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‘Egél MthervatLonal system such as ours. It seems likely, however, that a Iarge

-

number of changes of a gross nature could be/decumented, and that their

N -t .

detection and analysis would be a//;mportant component of the development;
4 - Pt

; of understanding of readipg-activities in our,school. ; A
SN . . \
) . o . // , ) )

L T — ,
st <o : ‘/////// Alternatives to the Proposed Procedure
v . L )

While we will, not attempt to exhaustively outline other possibilit}es

\.,.\W. i -+
info4 tnon

/E?Mt readlng actlvutles and materials whnch might be consndered

: as a/;ernatives or adJuncts to .the observatiopal system we havé developed
. . ) . st » ° -~
. . —’ . / } ) [FE I
e o N ‘ . .
/)/// -Questionnaire Survey of Teachers

v

— CA S ) | 0

- \Bampllng texts and tasks we w:lllfﬁamlne~a few methods of gaining .

..

¢

A mail survey at first glance offers attractive advantages; strveys

3 . ' ' \ -
¢ can_provide the low cost,

relatively® rapnd coITectlon of massive amounts
- + N ‘5

of data., 'A truly representatlye natlonal‘sample is feasible given the"

e

XS economlcskoT_the survey. The.Carroll et al. (1971) sample of third to h

i o 1 “ninth grade readrng’materials arid the Rubin et al. (1973) evaluatlon of
oL T / " -

3&.‘»\

compensatory reading programs were both based ogtgesponSés td questlonn

mailed to representatlve nat:onal samples. The EPILE proJect has aIso been

o . 4
o Iargely based on questionnaires.

Fes °

-

As noted above we began with the in- K
- -« -
.2 ey L'
) “Yention of developjng both observational and survey methods for sampllng
e . N “ .
- : e
activltles and ‘materials, but have since abandoned-the development of a
. survey sampJek Questloﬁ“alres are deslgned to obtain answers to a small
il » .
. 'et ‘of well deflned questlons.‘. The set of questions which could beé Lo
] . * L. R ve - ::\u -
- - . " -
TS . ’ " j . -?-‘ 2 - ° - { !
W : ~
- " ‘ t - ) - > PR 7 -
) 'x\\ B N N - 3

-
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. b ) S ,
é . ' addressed by’ the sample is as yet i11-defined, but it could be a very large

R
! wset. It would be - 1mposs1ble to obtaln by questionnaﬁre the level of de~

PRI |

tail whrch we have sought to malntaun in our observatlons given any reason-

—  able lgmlts on teacher time, patience, and memory. The constructnon of a

A L .

, Questionnaire constrarns the sort of :nformatﬁon which may be gathered in

-
R

w , 3 fashnon which 1s many orders of magnltude more restrlctive than possible °°

t
)~ ’ .

codings on the current obServatlon form. ’ .
'\\ . hd - - .
AN o Finally, a quesfionnaire is Subject to the possrbﬁllty of d|stort|on

. ‘ ¢

- by the respondent, who may> bias" responses tow. ard what sS/he wishes were
* s s 3

‘ ", . true or thinks the investigatof-will approve’. hile observations are

 -*
wd¥t

s
1

. [ v A T e »
B certain]y not immune to the possibility of bias, they would seem.to be ¥ -4
- - ;-
.y less suspect onethese counts, providing that ‘the observet remains more\\\\\\\ .
v ) ¢ detatched and o jective than is. likely for the teacher, B
‘ hd ' 4

o fReading and Math matics Observation System E s . "

Ay < ¢ ot
e .

) Hr% RAMOS sy\stem developed by ‘Cal fee and Hoover (1974) represents.
E

> the product of mo d than five years of'develobment. The mod:f:catnon of ¢

“ ’

RAMQ$~|scan altern tive to the further deve]opment of the system presented

#E .

g here which. should b rwenghed RAMOS Is a descendant of the Readnng Dﬁary

v

w-iStudy system 1mplemented in 1972 and of earller Field |nstrument and:

observatlonal systems develope by §alfee (Ca]fee, Evan & Venezky, 1971 -

’
e *

- . Calfee, 1972) and Hoover RAMOS has been uséd in the Cal:fornla Begrnnlng

i ) ,/'

§ ~ Teacher Evaluation Study (Calfee s Calfee, 1975)fa?d |n the on-going .
. ‘Trenton ProJec;, an evaluation t f teacher in-service™ trainlng belng .

» . — , R ~ , b .

K4

-5

.
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conducted by McDonald at. ETS. It is a’compfex,.elaborate, and well worked

out system. The manual for coding observations (Calfee & Hoover, 1974)

- runs to fifty pages. . .

&

. The basis of RAMOS is that the observer codes a complete descrnptaon

s

of the setting and actlvrty “of groups of students in a classroom at. the

°

start of an observation pernod of 30-60 mlnutes, and then records any

..

change in tbe state of a group by enternng only a group code, the time at

._.v‘

which the change occurred, and whatever codes are necessary to specify the

change. In this manner, it is conténded that an observer can code in real
\i_f{ime‘under nornmi_classnoom conditions aI! observable changes of 30

setbﬁﬁ? or morg duration for two or three groups of students’simultaneously.

The cod;ng of the state of thedgroups at ‘the beglnnlng of the observation
4f period is divided between a coding on the Start Fbrm ‘of classroom &harac-é

teriétics which are likely to remain stable throughout the périod (e 9-»

“the number, size, and location of student groups and the number and nature

\

)q*.
i of ingtructions) and a separate full coding of each group on the Event

"Form of those dimensfons whigh are more .likely to change. The array'ofn

- - f t

dimensions upon which changes can be coded includes the seating arrange-

ment and disperson of group mengers in the classroom;,the availability,

-

mobility, and role of the ‘instructor; the pattern and type of feedback;

- 3 3

the, socnal interactions and "focus of attent:on of the-students etc.

)
+ e

e RAMOS alms at a hroader descraptrdﬁ than the system we have been

deveiopfng. While we seek a fairly genetal descrlptnon of what occurs

.y
;3n classrooms, our system focuses on reading activities and materials,

.
L
! . P

/ ' e

/ F I
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and no attempt i's made, for’ lnstance, to code the spatial Iocatson or

poise level of student groups. Cal fee and Hoover suggest that investl-

L4 . .

gators with a spectftc tnterest can concentrate on the categorles that

<
-

correspond to ‘that interest. The all encompassing nature of sthe obéer-

‘ 13

vvatlonal form, however, seems to have d(ctated a codnng method qujte
different from our own. ‘Because wesuse a 10 column’ form to code a sungie’
acttvity mater:al palr we were able to deslgn conssderable flelezIsty

. .:r--z
into the obserVatlonaI form, RAMOS. on the other hand, asms at a total '
descruptlon of the classroom mileau, but accdmpl:shes thls at the expense,
of a relatively limited description of actuvuttes. Further, RAMOS reduures

PN

far more infenence by the observer. Forxexamp]e, in order to code Readsng~

Skll]s, the observer is asked to make the fo{dOW1ng‘dtst:nct|onS'

E2Y . \\
DECODINGy SIMPLE. Letter-sound correspondence
rules’ thvolving regular consonants, consohant clusters,,
consonant blends{ and single vowels, whether long or
short. Instruction may be ,based on phonics princlples,
blending, analysis of word sounds, rhymes, or word .
patterns. . . . - &

Y

DEEODING, ADVANCED. Letter-sound corresnondence
rules of a more complscated'nature including vowel
diagraphs, "¢, "I and "', effects: on vowels,
“silent! consonants, and correspondences that are
related to Syllabsficatfon, (from Calfee & Hoover,

1974 p. 75) . s :1\ "wﬁ{_g“-

N

{ .
An observer uslng RAMOS is also expected to discrtmnnate comprehens ion-

i facts, literal; comprehension, re]atton&, comprehensuon ma;n idea;

»

- comprehension, sequence, comprehensnonn external reference; compréhensfon,
- . : ; = T

appreciation; and comprehension, conditions. In order to code Aim, the:




N

‘s
-

Lt e

* - .
.

observer must .determine whether the actnv:ty is somethnng N

v

Practice, Reviews, or Applncat:on of a Conce Sknll. or F

\ ;
Sampling Texts and;Tasks

] » . *
. «
N
. .
o

New, or is .

- Nhlle RAMOS has been developed for evaluatlon purpOSes

- therefore not optnmally sunted to provide a detailed descrt

+

reading activities and materials, there are several aspects

~

' ’ whlch mlght pnofntably°be adopted; for example the separat

o

1 and Event forms and also, the strnpped down - cod:ng of ch#
I g:?upsl act:Vlty which permits greater systematlzatlon of ¢
% -

recording 6f1 several groups

Rct. . R
fand is

1Y

ption of

.of the system
ion of Start -

nges in a

he slmultaneous

’ |

Theca]tfoﬁﬁ;a Beginnlng Teacher Evaluation Study dat

to test for changes between second grade and fifth grade in

~

“of time Spent by teachers in dnfferent instructional modes

* v

* were fo

.

a was, examined .

the proportion
- ¢

and the pro-

¢

e, due to the

portlonk: tlme -spent using difl"erent types of materials. While changes

4, the, valndlty of the data 1s perhaps questlonabl

- o

) manner in'which observatnon perlods were selected observe

t. ’
.
<\ »

or language arts were being taught, a period when mathematl
_\ b - . .-
taught, and one or two addntlonal perlods when neither of t

” .

) belng taught“ (Calfee § Calfee, l975,

'l

13), but were othe’

cboose whnch perroﬁs to observe Nevertheless

o ’ - 7‘sa\

/4
. «cularly the” current work whtch.gs focusing “on readtng comprehens:on, seems

/ essential. _ -

DR

- . w

jonned to observe a classroom ""for a period during the day when readlng

further examlkgtton of the . %

procedures and resélt§~ofnth»s study and of the Trenton Project, part:-

rs were en-

cs was, belng

he above was

rwrse free to

I3



S
Lo

texts by t

< > /’ -
R f
cat T, ' Sampl:ng Texts and Tasks*

.%. " hh.

Identification of deely Used Readang;Materlals

2
e

Thel.deta

examlnat\on a

lled analysus of readcng materlais requxres more extensive

L] " ‘
nd dISSectudh of the text than is posscble during observatnod\H

N

Ln which CthItleS are beJng coded. lt can only be accomplished by de-

tl

tailed eanInatlon of a physical copy of the text. The identification of

)
obtain texés

¥

l -
4

e, author, publnsher, editor, etc. enables th§~researchers to
*

specified by some sampling procedure. There is é’need to

identify th§5e texts in current wide- Spread use in grades K-8 so that such

analysis WI}'
observ tlonal
offer ;elat

\identif ing W

¢

have eco1og|cal valldltn This needépould be’ fllled by an
system such as the one reported here Observations, however,

ively expensive, time consunffing, and inefficient method of

B

idely-used- texts. Survefs directed at book users or sellers

. -
» \ “

- ce

whieh afh specnflcally at theﬁddentiﬁication of widely used texts would

offer gr teJ

n
efflcaency ;
f

\As discussed above, Carroll et al. (1971) have already conducted such

a survey ‘off g

\

chools and ldentlfted the most widely used books in a number

-

of-topic a eas for’grades 3 to 9. However, this sample is by now somewhat

dated, and

The reports f

While

hd Carroll et al. (1971) samplé was confined to schools, a .-’

;ght need to be sg lementéd to ihclude new and revised titles.

. L

rom EPIE mlght well serve this function. ' “a
[ . .- »

0

£l °

‘survey publ(shed by Kujoth (1973) was nq; so §$Qited Kujothgsurveyed

sfxt&re]ght publlshers from Harper & Row and. Houghton'Mtffl1n to Dell

Y

Publishﬁng C:mpany and Boy Scouts of Amernca Publuﬁhers were'asked to

iden;ify all the in~pript. Juvenlle trade books (books whiche ane not text-

W “,

books) which they publashed which had sold 100 000 or more cbples The

I ' !

LIS

2




Samp |.thg Ték;s and Tasks
. . o e ‘ ) . A 1'5\ , + ' \

¢ ) -
.survey ylelded 928 fltles which are separately indexd¥ by author, by tltle, .

by illustratoq, by year of or:gtnal publacatlon, and by the number of = - !
B cogies sold. There is also-an index in thCh books are llsted by age a

i leyel (presch ol to grade 3, grades 4-7, and grades 8- 12), type (fiction
N\-.ﬂ?‘

; or nonfactlonD, and subJect category (e g., anlmal stopies, acts, bio-

v

graphles mysterles) Again, the sample is somewhat difed as it |ncludes
only texts publlshed before 1972., Thls defect, howeve , could be easily
"overcome by supplementing the sample with the annual natlonal survey of

bookstores publ;shed\each February by Publishers VWeekly which |dent|f|es ,

.current bestﬂSeI}lng chdldren s trade books. A sample drawn from a . 'S

PRy

,poolang of KUJoth’s survey wnth the Pubilshers Weekly surveys compnTed from
T ! ©

1970 to the preSent wou]d represent an e°°”°m'°El~EPd faarly valid sample ‘ .

of such books. A similar survey of publishers could be undertaken to

identify current best-selling textbooks? - . -
. ) i . . .
' v ) 1 . \
Classroom Videotapes &
. The sampling metbod which seemingly offers the richest description n\

of reading activities is the collection of a set of videotapes from a

sample of classrooms in:tﬁe'prescribedﬁgrades. Several~serious \is- )

advagtages~o£\yjdeotabe, however, indicate that this method is ndt
~—

# feasnble as a source 6f.a representative sample of readlng activities
and materaals. ‘\ ,‘-7 : oo -
- Furst of all, the obtruséve and dlsruptive nature ‘of \a camera, v:sﬁasvas

an observer |ntroduces special problems PermlssJon to v:deotape a class-

room might be more difficult to obtain than'permission to observe;_ -

. . i '.l ."‘ .,
oy - N -
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¢ therefore, /he sample’of‘c] ssrooms which could be videotaped could be 4

/ ! Y

more SubJe t to selectnon bigs than s ‘sample of class&ooms for observa-

. tion.—Fu ther, chlldren tejﬁ\to exhibit camera-directed behavior (e. g ,

-wavnhg and making faces at . ?he camera) wh:ch are .less frequent or

(Y ]

totally ?bsent for the loneiobs rver, * The level of awareness apd pOSSI'
J

v,

ble modif ication or |stort fn.o behavior . by both teachers and students

L <

could alsb be h|gher for vldeotape ‘X S :

\Another dlsadvantage of xdeétape is that focal length of the camera

[

-'ieose and histance from subJect ﬂpl h permlts a detailed visual recérd of . - i
I

" a SpeCVflc.“ctnvnty would of necessnty, exclude from the field of view {Jf—‘ . .
" most oﬁ the tlassroom . The sefhctl of a‘focus\for the camera would be °
- > . : P ot ' d
crucial s | \

. r \‘ :’ } ‘ '\ . ' .

, _ ‘Fi?ally* nd mosg/;?fo:tgntj/§§ﬁe tapekis ill- sutted to constructlng ‘
' o . > N
A a represen'tatlv deserlptlon of \reading acti\wties becau5e of }he .

> ., time and e:

hse \involved. Camera crews\and equspmedg by themselves a . "i‘

T considerable expenie, would need to(b suhplemented at the tlme of: tapnng r
N . 5 ] 'K ' \ K -ﬁ%
by an obseryer who*

1~o

uld recefd*the conteQ% of. a scene\and the title of

s 1 Vd \,’ .y

the materoah beung used. The fales of videotapes would themselves require
— . o

extensive observa lon before any information coulg be e&trected *

' |
\

ldeoqap d sample renders the method impra :cable However, videotapinb *s

8\ . d
) i In su#mary, the cost of obta:ning, stoying,. andexang, and observing
‘\ ’ . + 1] {

\ might bJ uSeful in the spacial purpOSe observé%ional studles to\be con-

id \

i oo [# . .
. ' e L4 -
\ P - \ \ . 5 '
P [ A B ] ;o R
\ . @ . . L . \ - . o
. “ - - o ‘ . . . .
i \ -0 . ) : .

\ sidéred nekt A \ o 0" \ . Y
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. W Special Purpose Studles y \ \

An aFternatlve to a general d crlp?&%@ sample of readlqg actlvltles
T

A

and materuals which aims at being tf interest and value to reading re‘*uf,‘,

* ~ . -

. 7

searchers wlth a wide range of concerns, is to conduct narrow, intensive

N

o

/r . - .
studles of spelelc issues. While such studies might, tn sum, be more :

expensive than a slngle omnabus lnvestlgatlon, thenr increased utlllty may

more than“compensaterfor“the*added expense. A-géneral sample may be-of
j\\\& , lnterest to more people, but this generality is purchased at the” expense
,‘) , g

« of the level of'detall ‘which is possible. Thus, in %;temptlng to develop *

- — >

. .an observational _system able to code a w:de varlety of activities in a .

.o v

, ~broad range of classroom nnstructlonaltcontexts, the abllfty to record
\\

L)

-»

the»lnfrastructure of a partlcular 1nstance of a readung actnvuty must b

'[ r. T
s . sacrﬁficed. Jor example, .our observatlonal system oFfers no way of codlng

! A —
. the exact wording used 'by a €Ceacher in assugnlng or?teachlng a lessoo

e PN

{ ot
s or the study skllls employed and problems encountered 5y a studentadurlng

a‘readlng actnvnty. Altgough we feel that the system outlined here could,
o if developed further, yield- ; more detalled descrlptuon of feadtng actlvu-
'tles(?nd-materlals than i's posslble using RQMOS or other currently‘ .
ayailable lnstruments, lt may still “fail to supply the information re- !

-

!
!

L

qulred for meaningful analysis. Further, ivis impossible to antfclpate

3

3
!

{) the questions whnch reading researchers wlﬂl be addresslng » future years.

> o ea—— i

The varled exacting, unantncupated needs of readlng researéh may best be

h
. f 23
1

‘Served by sma ller, more focused obserVatudnal studies . D ’
. ' : \ - - . . : “ f’ 5.’:\; R
!W: \‘-\“ ne 7: W -
~ ¥
, = ’ ’ N .
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== * v ' . Summary and- Conclusions ~ . -
8 . . ° ~ lngthis report, we have outlined progress to date in the dev‘elopmeri.t
1

13

of procedures for sampllng the wr4tten discourse: that” chlldren experience ~

- .
¢
.

durlng grades K-8, together woth the task condttnons Dnder whlch‘dosqourse

is encountered ‘The bulk of 8ur effort has gone into the develtopment of

.‘A .]

o a classroom observatnon systen- that features concurrent recording of
. \ -~ . * .

. ~ .
- . reading activities and reading materials. The system*has gone throu E\_j -
' § 5 9

> «

several cycles of tryout ahd, revlsllonl While further refnnemeit wopld be ?°

s =z 3 " 0 « *
' required befoj/ it would be ’senstble td undertake a substantlal investi~ >

¥ b v N <
! gatron, we have enough exp?rlence to predlct that tha system ‘could in facts
. P ‘

3

¢ LA
be implemented, that observer relrabllnty would be nodproblem, and that lt

.. 9 .
would yield some useful |nformat1on. \f a large corpds of observattons

¢ . . g, .
" » .
o were collected us-\ng ,gﬁe syatem, summames could»be otfgalnecd of the- '

‘.l

4 \
e.\-"“ KIS
*

i ' readung acttvntles that actually occur i’ s;hools fehe, rea,dmgmaterlals ’

% e

°

w

-8 | %q 'e z 7 >
ed, and the time devotedg tp gach actnvlty and .typé of

i R @ s EXY P -,‘ ; ”d{‘ ‘ ‘ L \ 'r
Y - /. o " . L . '

/ . ? . Q Yoy
' a‘dvantages" and dlsa‘ilvantages when - ' )

B @ Lo
. ’ ¢
.W other techniques. lf}one is concerned onlth text sampling,

- ¥ .
a much larger, probably more comp;’ehenslve cofgus %quid ,be obtalned at a

! Most preV|ous samplesd??b entatled\a C
&"questlonnalre. There are ‘proba

b:y some boases ine thos method holever .
\ \ J

. ‘ 'acttlally empl

materials

‘lassroom observation has bot]

-

eR cost from’a questnonnalre.

.. - ot
-/ Survey mefhods seem c{uvte ihad quate for . task sampling On a question- .

h they think they should’ Be dolng ° DT

ather than that which \they ar m There is” no adequate %/mmonly agreed-
M - }/ A N |
- . i .
feag, . \ N t . T e p ~0, N
\)4 ] - :/ ﬁ?” , > . \ »
ERIC | |
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upon vocabulary for dlscussang reading tasks, as has become pain-

fully clear to us, therefore, phraslng unambiguous questions for

teachers would ge difficult. Perhaps most important, survey techniques

could not yield en adequately detaifed description of reading tasks.

153
hts 3
%
3

Classroom observation makes considerable sense for sampling reading
¥ K «activities. &~ - T
, & -
The classroom observation scheme described. in this report was
k/’.-\ L . [N :
developed withaut the benefit of a well-formed theoretical framework. Nor

' gﬁg‘z;ere available a list-of ‘practical questions which the scheme could
1 - ,...“““”” s 1:' N
- be designed to answer. A corpus compiled‘us+ng~ournsyggeﬁ‘cogld be

.
r L d

anpalyzed to give some general information about a great many issues ‘n'.
[ ’

’ -
e

réading. This information undoubtedly would be morefaccurate aﬁd$de-

tailed than couyld be obtained with survey mefhods. Nevertheless,

in practlce, the lnformatlon still might not. be suff:énently rich to be =~ -~
't

of substantial help in resolvnng issues in. readlng research or reading

o

S

p education. ﬁfter tpe corpys had been collected, ényone who then formulated
/ : .

a precise questio7’might be disappointed in %he quality of the answer

that could be:g}eaned from the corpus. It seems axiomatic .that<@ study

il / .
. . designed to answer a certain specific question will produce a more pené-

. tratlng answer than a system constructed to answer a great~many questions

in genLral/but no one question in particular. . .
v « In oénclusion, considering the substantial investment of resoL rces
- e * ‘ L 4

that would be necessary, we have. reservations about the wisdom of proceeding

el PON '

- — v -
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with a project that can preduce only general descriptions of reading ma-

» - . .
terials and reading activitie$§. Special purpose studies should be

I ) .

N\
. seriouslty considered, initead.
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Table 1
"An Activity Classification System
N - ‘

—

)

Rl .ff‘Reading to learn reading skills
' P R
RtA. Décoding activitieg '
RIB.  Comprehension activitﬁes
Readzng to Iea:ﬁ\and remember lnformatlon in the content areas
RITA. Math - . "
RIMB. Science ., - '
RIIC. Socral Studies ) -
RI1ID. Enngsh or Language Studles"
RIIE. Appl i €4: (Home. Econofiics, Shop)
RIIF. Esoteric {Art, Musncfsﬁym)
Neo oo 0 T,
. Reading fop.a specific, i;mediate-pufpose
' T « N

RI11A. Reading.,to loéete SpeCIfuc information

RTTIB. Reading to select something J .
RI11C. Reading.as a part of the proce§s of making somethlng
RlllD Readfhg as a.part of the process of gettlng somewhere

3 -—'.

Reading for pleasure . .

RIVA. Nobfﬁ%%iipn
) RIVB. : Fiction

Descrlptors for Rl to RIV
Type of-text ;nvolved 0. .No text immediately p seng, l. Chatk- .
board, flashcards charts, diagrams, etc.,.2. Tests, 3. WOrkbooks,‘
4, Readers, 5. antent texts, 6. Other books, 7. Actuthy*
sheets. T .ot T

— . i ‘
Tutle of text when possrble. . .
Type of lnstructuon, l. D|rect teacher lnstructlon, 2. Teacher’
initiated and monitored- activity, 3. Teacher initiated (but not
monltored) activity, L, Student lnltlated lndependent work 5.
HomeWork.aSS|gnments. L. /

' o i
Number,of students 2 §§‘

- SR A
Durétionﬂvf'~ ‘ . %ﬁ
. B .

.. . =g T
Instruction, Informdtion, ReSponse° " Each classufled as elther
oral (1), written (2), or doesn't. apply (0)
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at -
a A A
- *  Table | (continued) '
o ¢ R . '
. V. Lecture~-discussion activities . ’
. . - . - - . 'c v
o . M H g -
- VA- Math . T * ‘\“ . Py '.' . |1
VB. Science ot . ‘ " S R -
ey b N . . . N
VC. Social Studies . . B
- ) VD. [English/Language Studies .. .
. VE. Applied oy e .. : : .
) VF. - Esoteric i RN . .,
.e -+ VG. Réading: Decoding Skilis - . SN )
VH. Reading: Comprehension Skills - .
Vi, Other . ) '
. Each_ lecture-discussion.activity can further be classified as: .
‘ 4 )
'u ' . R . . a e ) . R < . - . -
N K 1. . Introduction, preparation for reading
. 2, Review, djscussion of something previously'read ’ .
. b ., - “' L] .
. 3. No clear relation to reading. activities A
- VI. Filmstrips, movies, ‘tapes, etc., with no reading N
LY . .
; ) . . .
Fitmstrips,-.etc. are classified the same as Lecture-discussion - -
PR activities (A-4 and 1-3) SN A . -
- i . - - L)
' * \ ; - * . e »
. . VIl. . Othen.non-reading activities . - T
. ' ©, . M .
. SN <o . o . .
S ‘ : ~ SR
. T ‘ / ‘b ) < ¢ i 1
o 4 . . BN ® ‘ ) )
(A . i . . < -
: v : . ' : . -
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Table 2 oL g %
i 173 ..
e g 3 . .4 N . " e
. A Classification, System for Materials Y .
. . \ -
. Textbooks , . G — = e
.. > - N R
r 't
2 {(Any book which 'is *fegularly USed for assignments in readmg or the'
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VI. Rerjodicals (and—Comnq Books)*

A. | Magazines
" B. | Newspapers
c
D

. Newsletters‘

. Com§§é§ooks

’VII Pamphlets

.

~ Product advertns:angxomotlon
Consumer |nforma£pon

"Organization |nfb{ma%ﬁbn/promotlon
Religious/i Splratlonai

Tourist information/promotion
Medical/heall th/famlly

Safety

Occupatlon l/career‘

Vi4i. Other
A+ Letters/memos
.B. Student papers
. - BuNetin bpards

ChalRbgards :
Assembly instruction
Product labels -
Road maps
Charts/diagrams
Musical scores and songs. :
Movnes/slldes/falmstrrps ‘with test

Tests
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OBSERVATION LQG: TEACHER ACTIVITY ANALYSIS .
Observer Swiber Schaol XXX # ’
. Date [0-21-76 - 4 Grade 3nd/ ‘
"_ ) o
Activity ‘ .
Number TI/me Student/Teacher Activity Material ] #
1 {12:30 David-Kau/Read book-study questions, ditto Ain Pddd,éng & Wind Sauce
sheets w/ ikt in questions - "eist" ete, ~  |Feonomylo. } .
O‘ ~ B 1' s - . F‘A’,‘{V )
' ' — , . 7
. 2 12:35 Adde group/T question "what s actign wornd" Vocabwlary Development
T kid neads story & wiites nesponse for sentence | Macmillan, Level 2
' . - Ain stony oo g s - | Spectrum oﬂ‘SkA’,&&,
) ) ‘t ¢ - - . -
F 37 1 12:38 | T wkow S/S reads akoud-T comnects decoding, Finding Out (workbook)
g
: ﬁ‘ ) hw,s S wcﬁfs wiite 4in ac,twme/s S traces Macmillan .
f 1 JZa)Lge bﬂock Ze,tte)l/.s ete. ( ,
1 = '
12:40 | basal neader - kid neads - T coime,u‘/s | Things You See | .
12:45 back %o wonfzbook - "elnele the pcc;twtg;i 5 .
- i ..th/(ngé that begin uu,tﬁ ----- 4= )
Vo ’ s g .o - P I
4,' . *; T a/.sugm A.to/ty § ditto sheet - §4LL in quests. .Mzwtand Seed -
e ’ T Like fact /th.cugé / T pfwmpt/s § /LeApomfP, - Magic - - - - .
i ‘ S ‘ | -
Ve)lba,l’, & W)(/btten . ‘} : ECO”QM(! Co.
o , T T
O ] \- \l@" O
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’{ ACTIVITY| LEVEJ LOCATION . SACTIVITY LEVEL | LOCATIQON
; OF’ OF (source) | 1 OF | OF (source)
« OBS.*NO. N . INITIATOR TEXT| OF TEXT RESPONDERS RESPO"’DERS TEXT OF TEXT DURATION
’ ’ @ ‘ < ' Q
. , j - .
~ - : I e
1 T | asks - - 28 deschibes | Lettend = :
o J L , phonetic : "
' 1 nules gon . ) . . L
. ) . i k-ije )
, : . o c-ajo,u o ‘ .
] f - e ? N < *
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2 4 T asks ' - 2I.T.|  nead Rist book
- b ) . ~|  out Loud of i ) ’
‘ ’ \ - . I words - . ’ _‘5‘
‘ . ) N : i . _; ’ v ) 3 )
) 3 T ashs e 2 ndad . poem book . . ]
i o out Loud ) ‘ .
| / e
- : i * o
: ‘ ) B 3
4 .~ |, Look I T 21.T. /\éook at. pictures, book : R = .
Y ' at .| 8 { pounds - . 3
. . ; - . ) “solate vs. ’
< \ b\ _—uonds . -
» (e X [
3 / \ . o o~
- N - m‘ ¥
T ~ ) . R 4 . N PO ) »
!T _ {explains ) - 2 sound out ond «  chalk-~ ngpedted fon 5-6 wonds + . 3
A asks p v & nead segments,! - boarnd - i
I - ) ].‘ /; X ' © ond . . L Y
| ’ | S ¢ . . M
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APPENDIX C | . 4 i
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< R ° N
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- «  Teacher XXX Grade Level 1 Class size 22 School .~ XXX bate  12-9 . *Observer LS -
. . M ] . K & . - B N - AS
- OBSERVA- . ’ LOCATION OR ° HﬁTYPE OF TYPE OF : "
' TION NO. ACTOR DOES LEVEL OF DISCOURSE SOURCE OF DISCOURSE TYPY\ OF MATERVAL SELECTION | INSTRUCTION DURATION COMMENTS \ -
Wﬁg - ' . . : : . -
1 20's . silently | and stony - book McGraw-Hige Readex™ skill Lessons B 20 min. “
‘ - v 5 5 < s
. " | wnites (1)) Lettens wonds R " LT " N ’ . -
. ?fg" n Wu “ answer . . n " M n n " p = . '
) Theek §ox - : : ) .
. n conrectness|{1) answer " " " " o .7 \
I SIS 1 nead ' | wond cand pronunciatifn d Smin, |-v ™ ] ,
AT |ustens (2] v tape neconder tape " S "o ..
et ” Y 0Ty A N — . - .
s 3 I's ., |silently Au% . previously wictten 5. f " 15 min., |
’ =h "‘ ’ l%flf';u {(3) " . n e > " T
! s . . ’ . s
. . 8 -
) 4 J3'8/17 says *sentence & , . . R IS © B 10 min.
T | wnites (4] Y| paper (#4ok) \ .| B n ; | .
< —rent - Nino '3 Bdd Habils : s " . '
5 2ef - . | sitentty stonies o SRA 1973 Edition reader J naative 0 " | 5-7 mn, »
- — ) A SUAPREE §ok . o g
6 14 : " A » *~ |Mothen SRA 1973 " . stony' " " , 3
— | %xeads = < T o *
R 14 * | sitently stony - . skikL fessons " 7 min, R -
s g : + 3 “
"o Listens (7] ¢ » . tags T ] na‘/ma}iva stong [ " w
, 8. s 1 "% b connect-the-nymbers * ) . pl (',f'
8 y) y numbers puzzfo . math w b ? ‘ N R 4 min - o X
p R -
e 5 (8] |Linesvbetween #'s Y L . h " ooy Y
) B 7 B s —— "y i R L. . N PR
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) ' ) * : .- . . - -
- .( . " ot ¢ - ! .
C imee .- i . e T - i - . . . ;
3G
)b\' » ' v ‘6 i \\‘ ® f - ) Gr‘
.) —;v . j: R . st ' - ) f . N = . . — u
- Q : . : ¥ E : ‘
. E lc" . ‘. / : ; ! . e ‘ : - -
N P [ .t M . 5 : ¥ . R - . ) .
: v - ‘;/ PR y; . P . ;"@"« . PV - EPRa P A L -
oo - b e ~ . o o e e it . b it o e o A——— e pecameans



»

%

.

’.

'
e

4 ~
Teacher

XXX

>
Grade Level

. -

APPENDIX D
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XXX
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SOURCE OF DISCOURSE

TYPE OF MATERIAL
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DURATION
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dclence book
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*
"

" s
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Look up
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{ Junion Dic. Dictig

§282 in

wonds/phagses

- spell correctly

passes a;wund ad

bad §ish

Amazon ‘Riven
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piranhd |
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‘} . .+ Teacher Questionnaire b e S
x(: : e """“*; e ' ., "e ¢ te ’ * ‘
\: by . . o . ] /
¢ Activity Number P ' ‘Teacher s Name . e
& - R 1 °
Ef’?{ : . DatE\ \ “ J
- T Pleasé answer,al} questions about the specific actvivity. identified. - s
i . A . . K
; . - ) .
g N . 4 [
'} 1. Thé primary purpose for this activity was-to ’ .
{ hd “‘ . > . - . . R :54
:3;% .., a. teach reading skilld. ‘ - o N b ? %
{ . “b. ' teach literary apprecuatuon (poems,. short storles, nove‘}s) e '
SR ‘~c. teach writing skllls (spelling, punctuatlon, caputalnzatn%n, report ‘ >f‘ ‘ -
. writing, etc. ). ) . . ) .
d.. . teach contentég,g ,. math, social sciences, science). ) -
. e. cémmunica,t'e the instructions or proc‘edure for a relate}d actnv:t‘y .
f recreatlonal readin . o
% ‘ s Lo L = ' .
g. other (specifyf. 3 . ‘ . : v
v ’ ‘ .o
b . - . ' ‘ : = - ¢ ' » N
N 2, If the purpose of this az’ﬂuvnty was to teach reaci’lng skuHs (3a. above) . B
8 whlch types of skills was it perarlly |ntended to strengthen? - . %é;
‘ . ~ couE
- . a. Readiness skllls (L R, alphabet letters, dlrectlons, same, dlfferent etc.). w
b. DeCOdl\‘g Skl”S. g o . _ . 4 . ‘
' - c. Comprehension skills.’ " ' :
. . R . - . N
\ L . - N K ‘ . - . [y . G- )
" 37Y If the purpose of the activity was to teach readlng skn]ls,“l |terary apprecia-
o " - tion, writing s.<|Hs, or content (3a, b, c, d, a,bove) wnll the students be i :
E » tested: |V . .- SyaN
L * t ste % ‘5 p - . ' N , . ) ket
7 . z.a." lmmedlately, as -1 monltbred the act|V|ty while it occqrred.' £y 4
Pl {1 Lo 4 N - s, . . R sl
- b, By oral ques"tlons in class. f ' ‘ P ! T
) - v\ \ ¥
o &c By a wrntten test. ‘ . Lo - « "
an td - b . RN
de3 o i3° » o [ }
d. cher (Specnfy) \ ot . ‘ R e .
E o o ‘ b Yiog o oew s > N )
o e Will not be ‘*tested AT TR T T
- R . o Ll " ’ . Cog . -
) - . . a0 RN TR :
e ot N ~ ¢ » ’ \
T ! - et e " - = ,
2 v -’ : ® * l‘d
. . =68 ¢ : Y
; . ‘ i ¢ 4. . .
L oo, - Qj),:.z;,;_;\;
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?; S Y APPENDl)( E (contmued) N e
- W ¢ £ - 4 M °, .l
N n - v ;g_ .
. X . - . - 4 3
3, e R ]
L , ‘h lf a wrlften test will be glven do the students know that they w wifl’ be tested?-
’ X .. ¢ ¥ s . . o -
a. Yes } - 2 . ee Nt
‘ . '
b. No - . ) >
. , Ly $ - o .
i -c. WiFl pot be tested. ” -
' - -~ - ' . o B «? ®
L : . } Dy :
i, 5. If a written test will be-given, when will it be grven?
"~ . . - ) . o ) : ' ’ ,_
WS ¥ o+ a. Temorrow. - -
b b. Next week. ’ : 7
' c. At the end of the semester \ ! '
/ d Other t:me . . oy Y .
< -7 .. (
t * -
' ( :} ’ ~ . L3 ‘ -
6. Please rate the approprlateness of the [reading material used 'in this actividy -
, * for the strongest readers in your class. R ' .
LT . : T L ~ o]
i 2 3 4 L5 6 s 7 o
’ » “ ' - ./ ) -
. Very - - Just . Very - »
Difficult . Right . Easy L.
4. . . e
1 2 3 7 5 . 6 7" L.
. - i > S
. Ver:y Tolerable . very
% Botring K . Interesting
Al . ‘ : ’ ' ‘
: ,‘% Qi . ] ’ % > ; - * :
F, .’. o, =T : . - ¢ A . . L
. 1. Please rate theisame material for the weakest readers in.your clasy. ',
J: ' ’. , i - . . . . ;
. . , N 4 .
AN 1.7 2 3 b 5+ R _ . »
Very - ‘ v st . ‘ . Very
3 /anﬁncult ‘ Right N "+ ' Easy Con
’//\ .o , ) Pad s
: -0 & . 1:_\; 2 . 3 L - 5 6 7 L. , -
S Yery -e . \ SR . Very y
—d -7 e abl ‘ .
‘ . xﬁnng ad Tolerable . - Interesting PR
e . . ;IG.— - ! A _ \". —
CE oy _cwl_ . W Y
i . . ~ - -~ T t
- soq g‘ﬂ . 7 v
\‘ 4 f?f':”",- ° : -
:',‘ g 7 v ‘ ‘ "
" - ;e . Y '.A ° ~
1 "4.' " : [y -69 - }- L)
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n of Readnng Center Observatl n Form
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and Tasks

T

LTitle, Author, Edlt:on, Publlsher

Type of Materna

-~

Type of Selection

. e
-
<R R .
. ol ‘ FER
-
)
L4
B
., ~ i -
> ! ~ / -
e 0 .
! -
- v .
-
f '
.
Es >
- - »
ST ' " ‘
}"‘: . .
,
L4 .l R -~
«
’ «
- :
. *
. -
-
. - 4
e |
.~ - .
.
.
. -
“ %
* * ‘ .
. .
’ '
et
- . .
. m
J .
& . ’ o
. .
*L - ; o
- ¥
<
O " -

ERI

b.
C

consumer information
organfzation information/
prdhotlonal
tourlst |ﬁformat|on/promot|ona1
. medlcal/health/famlﬂy
safety

. occupatlonal/career

<

Aruitoxt provided by Eic

-

o y\ﬁ” -

k. musical scores

12 films/s1ides
m. filmstrips
Nug.audio- tapes
v wuth texv"

'o other

. . -

s

- ¢ H .
1. Textbooks ) s Skill lessons
a. readings ' ‘| decoding . -
b. english/language . ~ ’ compgehers ion
c. social studies ) spelling - )
d. sciénce - ‘ grammar
e. mathematics o N penmanship” - .
f..home economicse « . . composition -
g. 'shop o
S o :
. art . g t narrative story
v music, e . fzg;ual select1on/
A éssay .
1. forelgn language N play .
2. 'Workbooks Lt P
a-1 as above -8 '
Poetry .
3:* Noritext Books .
a-i as above - .
j. biography . <
k. travel
1 1. sports”’ . K
m. cooking/fndﬁz ,
L. Fiction books - ~
a. novels--general . . .
b. stornes--snngle \ , -
c. short storles--collectxons
d. science fiction "
e. mystery ‘ ' oo
5. Reference materlals e e
a. epcy?lqpedna , ro. T 8. Other R
b. dictionary - a_‘—é?t_érs/rﬁemos
c.”phone book . b. student papers
d. catalogu c. ditto shget
e. other: (thesaurt?s;'almanac, etc.) d. cards v
6 Periodicals - . e. bullet“"’boards
a..magazines. - ! N f. chalkboard "
b:'hewspapers ’ 9°f?553mb]Y“ *
c. newsletters N Fnstruct fons
d. comic bopks ' ST, h, ‘pl"OdUCt Tabels
. L i. road faaps ¥ .
7. Pamphlets - " J . chggts/diagrams/ -
a.vproduct advertnsnng/premot;on graphs .

g%‘“_ .

.

.
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.:Figure 1. ,iPgeliminary obse&vation form with glosséry.
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Figure 2. iThe current observqtion form with glossary.
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o R AGTIVITY . LEVEL ° JLOCATION ° L ACTIVITY LEVEL . '} LOCATION [-°
.~ OBSERVATION _OF OF ' (,SOURCE) OF t OF - (SOURCE)
¢ _NUMBER INITIATOR | INITIATOR | TEXT- OF TEXT RESPONDERS | 'RESPONDERS TEXT = OF, TEXT |PURATION
; yf‘ﬂéapﬁér reads-éﬁoud letter notebosok Tclass describe letter book
; | teacher-aid|says sound teacher's class and identif sound workbook -,
‘:w«nqdmmsk~“—~ass+gns~‘”"‘ShUTt'VS‘ - guide - —Tthink about —|stort vs. |ditto sheet
. ditto sheet|asks . Iong VS, workbpok # students. |look for . Iong vs. ' |magazine i
5 student explains beg’. T- chart # students |read aloud. beg sound | newspaper
. student ,and|corrects ' chalkboard and I.T. read si- \ (child's ,
{ .i) tutor instructs sentence |book | . . Tently’ sentence - expe- L *
¢ v 1. e-- |points lquestion ' say question | rience) |- :
3 v writes paragraph Apoint paragraph . .
- - ’ ¢« |shows. story . find story {blank
g listens chapter , o tell me chapter _ paper) . .
: N - inspects book - ’ - | book '
. <y
: 1 . - i
’ . Vo )‘ . - . ¢ } e N :
» ’ hY
i . ™~ v - “ h ; "‘:
* Rules 1. ACtIVItIes can beE;ompo!hded: a) i% one text is’specified, and both activities relate to it, b) if two texts
. are specified, and first text related to first activity.
] - 2., If initiator's text and responder's texts.match exectly (level and source) , only responder's text is specnfled
3. Activities may be compounded if: a) they occur simul taneously, b) they are repeated closely associated and. :
. .fixed order. -
: b, Nestlngs .are represented by successive lévél of text, source of text pairs-(where the flrst pagr‘ls nested .
. in the second pair). KIS ‘ i
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Teac hef

9.‘."9,;,-_’ ‘Grade Level

a -

’

" 3

¢

9

10

, OBSERVATION
NUMBER

ACTOR

! -~
" LEVEL OF DISCOURSE

LOCATION OR
SOURCE OF DISCOURSE

TYPE OF MATERIAL

TYPE OF
SELECTION

¥
 TYPE OF
INSTRUCT 10N

COMMENTS

a, T (teather)
b. #S (number of

read
ead aloud -

graphic Fépresentatioﬁ

picturt book (name)

reader«

skill

—
lessons -

a. direct

students)

. #S w/L.T.
(number of
students with
individodl
turns),

. € (ctass)

. C w/i.T.

. T & #S
(teacher and
students sj-~
multaneousiy)

. T §2C

. other

read (silently)
sound out

circle

listen

picture

idiagram, T
chart ' ¢
graph

N .
letters and/or séunds
let¥er names.
letter sounds
vowel ~consonant
discrimination
long, short
beginning,¥and/or
ending sognds

4

say -
tells
ask
answef
explain
correct
identify
describe
define
recall’
discuss
assign
lntroduce
ﬁ‘&“‘?_f
ocate
pick up Jé&
look for
look up g
look at
points to
match

other*
Lher

letter and/Br sound

T combinat fons

vowe] comlginations
consdEanggblends
syllable
|word-bdFld ing
word sé@ments
wordsy

wor rﬁeannng
prqﬁunc:atlon
sgklling
s?nonyms
antonyms

hogpn ms

root .
preffi:sufffx

_—
word combinations ¢
phrases P

.

-

‘{clauses

rules |
sentences
questions
outling
paragraph
passages ,
story
song

WOr l'\bwr\ tnamey; d
ditto sheet (name)
word list

“fwall chart

cards

game {name)

book (name)

audio tape ‘(name)
film strifp (name)
film (name)
magazine (name)
newspaper (name?

chalkboard
oral
blank paper

v comprehension skills

comprehens ion
questions
main idea, -
sequence
outline

TEad TNy wOr Kbook

math book

math workbook

spelling workbook

language arts book

language arts work-
book R

social studies book

social studies work-
book

science book -

science %orkbook

health book

health -workbook

novel
biography
short. story

'| anthotogy

informati?nal
dictionar .
encyclopkdia

[other

- writing skills

punctuation
capitalization
paragraphs

—_—
grammar

verb tense
subject-predicate
parts of speéch
singular-plural
-agreement

decoding ’

comprehension

narrative
stéry

factual
selection

poem

piay

essay

song

other

- teacher
“instrue-
ction -

b. teacher
initiated
and ’
monitored
factivity

c. teacher -
initiated
but not
monitored
activity

d. student
»nntnated
|ndependen
woFk 7

e. homework
assignment
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